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This policy is for all children, staff, parents and carers, governors, visitors, and partner agencies working
within the school and provides guidelines and procedures as to how our school supports and responds
to behaviour and emotional distress.

Equality Duty
In developing this policy, and in its implementation, we have thaglregard to the provisions of the

Equality Act 2010 and our need to:

71 Eliminate discrimination and other conduct that is prohibited by the Equality Act 2010,

1 Advance equality of opportunity between people who share a protected characteristic and
people who do not share it,

1 Foster good relations across all characteristiostween people who share a protected
characteristic and people who do not share it.

The protected characteristics are sex, race, disability, religion or belief, sexual orientation, gender
reassignment and pregnancy or maternity. For more information, please refer to our Equality Policy.

At Porchester Junior Schoolir visionisX

At Porchester, our children will be knowledgeable, passionate and confident individuals. They will be
the best versions of themselves and proud of who they are.

This is driven through our school in our approach to behaviour with a consistent narratiReady,
Respectful, Safe.

Our Shool Bhos

At Porchester, our ethos of being¢ KS t wlL 59 ZAsfcentraetNOK S & 1 S NE

everything we do. This ethos is woven throughout school life and reflect ARE THE PRIDE
our core values of Respect, Aspiration, Responsibility, Confidence OF PORCHESTER!
Resilience. These values underpin our approach to behaviour, learning s
personal developmet guiding pupils to become thoughtful, motivated an
responsible members of our school community. RES P ECT

We believe that when pupils demonstrate the PRIDE values, they not
contribute to a positive and supportive school environment but also deve RESPONSI BILITY
the social and academic skills needed to thrive. These values help our chi

become confident in their gpoach to learning, resilient in the face c NFI =NC
challenges and respectful in their interactions with others.

The PRIDE of Porchester values are integral to our expectations and rou —_—
They are explicitly taught, modelled and celebrated through assembilies, « ———poRcHESTN .;@,-
discussions, PSHE lessons and everyday interactions. Pupils learn the=sk
needed to get along with others, reflect on their feelings, talk through difficulties and contribute
constructively to school life.

We are committed to creating a school culture where positive behaviour is recognised, encouraged and
rewarded. By consistently promoting the PRIDE ethos, we ensure that every child understands what it
means to be part of our community and is supported tak@& choices that help them succedabth
academically and socially.

Everything we do starts with positive relationshgfmiilding, maintaining,and repairing themie believe
that childrendeserveour time: time to talk, to explain ando find solutions



At Porchesterwe believein andpractice,arelationshipbasedandrestorative approach to understanding
behaviour. This approach is underpinnedtbree key principles:

1. Unmet NeedsBehaviour often reflects unmet needs. Therefore, to change behavioumust
respondto the unmetneed egthe needto feel safe hunger,positiveseltesteem

2. Individual Influences/ KA f RNBSYy Qa 0SKI @A2dzN) Ol yy2i w®e Fdzf
understood within the contexts or environments in which they develng. their family,
community, school

3. RelationshipsWithin trusted relationshipschildrencanlearn, accepttheir individualstrengths,
acceptareasfor developmentandexplorestrongemotionsandexperiences.

As a school we remember that discipline means to teach, not to punish. So, in order that we provide
opportunities for children to learn positive behavioussiconditional positive regards central to our
ethos.

1 We know that empathy is at the core of building positive relationships: the abilighéwe
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f  Wealsoappreciatethe gravityof acting¥ ILa€ot | NI (i fildcéofa parentcarer). Wehave
aduty of caretowardsour children,promotingsafetyandwelfare. Thelevelof this dutyof care
ismeasuredasbeingthat of aWNB | 4RI NB § 6 @ Q

 Weknowthat, asadults,¥ grBakethe ¢ S I (i &8itNp to usto ensurethat all children
feel safeandhappy.

At Porchester we recognisethe importance of listeningto our children and seekingtheir opinion.
Thereforeour Schoobehaviour approachasbeencreatedand agreedy staffand childrercollectively.

Policyaimsand objectives
Porchester Junior School is committed to the emotional, mental health and wellbeing of all children, staff
and parents/carers. We strive to embed this commitment into every aspect of school life by providing an
ethos, environment and curriculum that actlyesupports the social, emotional and mental health of the
whole school community.

Porchester is a positively driven school with a primary aim to ensure that every member of the school
community feels valued, respected and aspires to be the PRIDE of Porchester. We are dedicated to
ensuring that all children grow socially, emotionallyrgmnally and academically during their time with

us, preparing them for the next stage of their journey and beyond.

We acknowledge that members of the school community may come from a wide range of parenting
backgrounds and may hold different views and experiences regarding behaviour. However, the aim of
this Positive Behaviour Policy is to bring us together througheshkey principles and practices that
reflect our school ethos and values.
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families work together to build positive, supportive and collaborative relationships. This positive climate
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across school life.

Our aim is to create a safe, happy and supportive environment where all children play an active role in
their education, develop confidence and seibrth, and feel secure in taking risks, learning from
challenges and building strong, respectful relatiapstwith others.

Our Behaviour Approach: The Five Principles of Practice




Our behaviour policy is built on five core principles that support a calm, respectful, and safe learning
environment:

These principles work alongside our wider school values and ethos and are supported by the guidance in

1
1

Consistent, calm adult behaviogt S F2fft2¢ GKS W/ 2yySOi 06ST2NB
relationships come first.

First attention to best conduat We actively recognise and praise behaviour that goes above

and beyond.

Relentless routineg Predictable, weltehearsed routines help everyone feel secure and ready

to learn.

Scripting difficult interventiong Staff use consistent language to manage difficult situations

with clarity and compassion.

Restorative followup ¢ We take time to repair and rebuild relationships, helping children learn

from their actions.

the following appendices:

Appendix3: Responding in the Momentimmediate strategies for behaviour support.
Appendix4: 15 Ways to Build Positive Relationshjmsseryday actions that strengthen trust and
connection.

Our Behaviour Expectations

To promote positive relationships and behaviour at Porchestegrymne in our school community
children and adultg focus on three clear rules to create a nurturing, supportive, and successful learning
environment:

1
f
f

Readyg Be prepared to learn and participate. Our Behaviour Expectations

Respectfuk; Be kind, polite and considerate.

At Porchester, we are...

Safeg Keep yourself and others safe.

Q,
These rules apply to everyone, children and adults, and help us to create a B,Eﬁl,wd

positive environment where every child can feel valued and succeed.

participate.

RESPECTFUL
All staff and children have agreed on what this looks like at different points in R boce o emmarate
schoolday (Appendix1), and childfriendly posterdAppendix2), are displayed
: ) SAFE
throughout the school. These serve as reference points for teaching and e

managing behaviour.

Our behaviour expectations align with our school values and serve as a foundation for fostering a
positive school culture. Each interaction with children is guided by these principles, helping to create a
space where all children feel safe, supported agaldy to succeed.

When discussing learning and behaviour with children, our Behaviour Expectations should be
consistently referenced to create a positive climate and ethos for staff and children. Staff should aim to
develop consistent responses to challenging behaviouedice the likelihood of challenging

emotional responses from our young people.
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W On the school premises, including before and after school hours

W In the immediate locality of the school in the time leading up to the start and from end of the
school day

() Off site on educational visits

W Travelling to and from school but not accompanied by a responsible adult

w Wearing a school uniform and therefore representing our school.

L



The PRIDE of Porchester
WE ARE THE PRIDE

OF PORCHESTER!

RES PECT
ASPIRATION

RESPONS|BILITY
CONFI[D)ENCE

RESILIE NCE

WE RE ® 3
PORCHEST T
D! il
AND pPROV

Our aim is to develop responsibility, independence -detipline and a positive attitude towards the
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involve them in decisions and provide them lwihe skills to effectively reflect on school systems and

their ideas. As children progress into Year 6, they are given the opportunity to lead a key area of
responsibility in school, one of these areas being behaviour. The Pupil Behaviour Team woillelongs
the Behaviour Lead by ensuring they have regular meetings together. These meetings encourage the
children to discuss what is going well in school and also anything that they feel needs to be changed.
The behaviour team are involved in designing theawbur policy and deciding on rewards/ sanctions,
with support and training from the Behaviour Lead. The Behaviour Team also lead the house point
system and make any necessary announcements in assemblies.

CONFIDENCE RESILIENCE

by believing in by never giving up,

The Pride of Porchester Values are an integral part of school life and referred to with regards to
behaviour expectations but also for celebrations and rewards. Through assemblies, class times and
PSHE, pupils are taught the expectations of the schooy; ateetaught the skills they need to get along
together, encouraged to discuss difficulties, their feelings and possible solutions to problems and to play
a part in the running of the school.

The Zones of Requlation

At Porchester, we use The Zones of Regulation as an approach to supporting the development of self
regulation in children. Teaching the zones gives children a shared language to talk about their emotions
by associating them with highly visual, colouredemrnThe approach is based on research and is highly
respected as a systematic, cognitive behavioural technique leading children to greater independent
regulation. It helps to teach children to identify their feelings, their levels of alertness, to utadets

how their behaviour influences those around them and gives them the tools they can use to manage
their feelings.

THE ZO[N]ES or REGULATION

The zones can be likenedtraffic signs:
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Red Stop and regain control
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A core belief of The Zones of Regulatiod i & £ f (GKS %2y Sa INBE 21L& I yI
reiterate this to our pupils. All of us routinely experience several of the Zones across a day.

Positive approaches

Children learn and behave best when they know what is expected of them and when they are positively
encouraged to behave well. They need to have plenty of opportunities to experience success and need to
be aware that if they do not behave appropriatelyethwill be consistently and fairly treated. It is
therefore important to focus on positive behaviour strategies and our policy and practice reflect this. Itis
inevitable that some instances of inappropriate behaviour will oeoarpositive feedback syetn will be
STFFTFSOGADS 6AGK £t OKAfRNBY |ff GKS GAYS® {IyOiaA
policy, but they are most effective when used within an environment in which positive strategies are used

as a first resort.

The focusin school for promoting good behaviour puts the emphasis upon positive strategies and
rewarding those children who behave well. Praise can be given in many ways and methods of rewarding
children need to be varied and changed regultwlgrevent them from becoming stale. Children behaving
appropriately should be praised for it. Unacceptable behaviour may sometimes be ignored, providing it

is not a danger and should then be followed by the praising of the appropriate behaviour of acbilder

nearby. Cii RNBSYy &aK2dzZ R 06S Sy 02dz2N} 3SR (2 O2L® GKS GSI
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to remind each other of these where necessary. They are revisited at the start of every sessiare

explicitly taught as part of the curriculum

How we celebrate the positives at Porchester

At Porchester, our children are rewarded for demonstrating the Pride of Porchester Values in the
classroom and around school. We believe it is important to reward appropriate behaviour and actions
significantly more than we impose consequences. We uséallewving awards:

1 House PointsAll children will be allocated to a house at the beginning of each academic year.
The houses are mixed year groups across school to support the building of relationships and
peer role modelling. Children are able to earn house points and are given a pouns token.
House point tokens are a whole school award system; any member of staff in the school can
give a childa singletoken for displaying positive behaviour towards the values. Children will be
able to add these to their name slat the class behaviour display cha@ompleting homework
and reading at home (book signed) will also gain the child a house point takére end of the
day two children from each class will be able to transfer the house point tokens to the whole
school boxes.

Every Friday, the Behaviour Team will count how many points each house has and announce it
in the Friday celebration assembly.

The winning house at the end of each half term will have an afternoon reward, which the
behaviour team will help to decide on and organise.

1 Golden tokens Mrs Welsby also gives out special golden tokens when they notice a child
exhibiting the values around school. These tokens will be worth 5 house points.



1 Class Dojq Class Dojo is used to replicate the house points with the children to allow them to
see their individual running total.
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they will receive a certificate in assembly. Points will be reset at the end of each academic year.
House Point Certificates

Awuwrd House Points.
Bronze 50
Silver 100
Gold 150
Platinum 200
Emerald, 250
Sapphire 300
Ruby 350
Opal 400
Pearl 450
Diamond, 500

1 Golden TicketsEvery two weeks, the children vote for and nominate a member of their class
that they feel have displayed the Porchester expectations, worked incredibly hard or achieved
something amazing. The class need to be able to explain to that person why theydesve b
awarded the Golden card. This child will be able to take their golden card for a special Friday
afternoon treat with Mrs Welsby.

1 Celebration assembkEvery Friday the school takes part in a celebration assembly where
certificates are given out from teachers, MDSAs and Mrs Welsby.

1 House Treat, At the end of each half term, the Behaviour Team will announce the winning
K2dzaS® ¢KSe& gAff KIFIOS || 2yS K2dz2NJ WI 2dzAS ¢ NB I |

A restorative approachto challengingbehaviour
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relationshipbased conversations and interactions particularly in the face of strong emotions and
challenging behaviour.

At Porchester, we understand that all behaviour is a form of communication. When a child reaches crisis
point, it is vital to respond with empathy, care, and a focus orslealation. We refer to the Assault
Cycle(Appendix 5o help guide our responses.

In moments of heightened emotion or crisis, children are not in a state where they can reflect or discuss
their actions. At these times, it is essential that adults remain calm, avoid confrontation, and offer time
and space so the child can begin to seljulate.



We encourage the use of natural consequences, supported by a trusted adult, as a way to help children
learn from their actions and make positive changes. These should always be fair, proportionate, and
meaningful. Examples might include:

1 WIriting a letter or note of apology
1 Repairing or tidying something that was damaged
1 Completing missed learning during part of a playtime (never the full break)

If a child is regularly missing parts of their playtime, this should be seen as a signal to explore any
underlying issues, rather than simply continuing the consequence.

At Porchester, all staff have been Emotion Coactiqgpendix 7)trained and we use this strategy to
support our children to understand, regulate and reflect on their behaviour. We recognise that this is
important for children to be able to internally regulate their emotions and behaviour, which is a vital life
skill.

Steps of Emotion Coaching:

< )

» Recognising the child’s feelings and empathising with them.

Step 2
* Label the feelings and validating them

(validating = let the child know why they might be feeling like this and that this is
okay)

Step 3
* Set limits on the behaviour (if needed)

Step 4

\- Problem-solve with the child /

The relationship between school staff, especially class teachers, is key to this approach working

ddz00SaaFdAZ ted hdzNJ adl FF KI @S LRAAGAGS NBfI GA2Yyacr

personal, social and emotional development. Staffun school are calm when dealing with any
element of behaviour and ensure the needs of the child is met.

We recognise that there are occasions when children need time to calm down and return to baseline
before being in the right place emotionally before step 3 and 4 can begin (Apgerilizakwell assault
cycle). Therefore, as a staff, we ensure we nurture and give the child the time needed to regulate before
beginning to reflect on the incident together.

Step 4 of this approach will involve restorative questions to guide the child to reflect on the incident and
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are:
What happened?

What were you thinking about/ feeling at the time?
What have your thoughts been since?

Who has been affected by what you did?

In what way have they been affected?

What do you think needs to happen next?

= =4 =4 4 -8 -9



All classes use PSHE sessions as a tool for promoting positive behaviour and relationships. Children
discuss and reflect upon situations that may have been difficult to manage in school, they then consider
the emotions happening and how the situation cobllmanaged for a positive outcome.

At times, a more structured and immediate response may be appropriate. This provides the child with
time to calm down and reflect, away from the situation. Their behaviour will be assessed against our
school rules, and this will be explained in a clear suqgportive way.

The aim is always to help the child understand, repair arehgage.

Supporting behaviour is@llective responsibilityAll staff are expected to work together, share insight,
and offer consistent support to each other and to the children.

We follow a clear hierarchy of support and responsibility, ensuring that responses are appropriate and
that no member of staff feels unsupported when managing behaviour.

Step Strategy Approach

Before each session, the adult will remind children about our Ready, Respectful, Safe expectations

1 A reminder of To the whole class, reminder of the rule that has been broken, and tt
expectations and ruleichildren who are following the rule(spay thank you for the conversatior
S0 they return positively to the task.

2 A verbal warning (x2) |L:1 Direct restorative conversation(s) with the child inside the classiQ
1stverbal warning takes place where the child is sat. Adults explain v
the rule has been broken, explaining positively how the rule should b
followed.

Pndverbal warning, ask the child to move to the side of the room. Thi
invitation is given in a positive manner so that the child knows tasy
talk and return to their working space positively. Further explain the
rule(s) which have been broken, how to follow the (gkand return to
class.

3 Reflection time in owr[Move from working space to a reflection area. Go through the restore
class guestionsthrough conversation with the class teacher.

5 minutes reflection and then return to task.

4 Time out in partner  |As above but in a partner class.
class

5 Reflection time (10 mins during Break or Lunch)
Child completes the reflection activity with class teacher, followed up with restorative converse
(appendix 6)
Inform parents/carers of reflection time and reasons for this
If regulated the child will return to class and back to step 1.
6 Reflection time with [Phone call to parents/carers by the class teacher
Phase Leader Incident recorded oifCPOM®y the person who has witnessed/dealt wi
the incident.
Restorative conversation led by Phase Leader with the child.

Phase Lead to monitor behaviour over the remainder of the day/ wee




7 Reflection time with  [Phone call to parentsarersby the class teacheyrecord on the monitorin
Headteacher or Depujsystem. Class teacher to work alongside HeadteacRdrase Lea
Headteacher Behaviour Lead, SENCO, and parents/carers to review/ create an Inc

. Behaviour PlarPhasd.ead and Headteacher to monitor.
(remainder of the

session)

8 Behaviour continues t|Follow up meeting with family, SBloand member of the SL{ record
escalate after above jon CPOMs by the person who has witnessed/dealt with the incident.

actions . : . :
Potential Internakuspensionup to one day the following dag school

away from peersvith the Headteacher/Deputy Headteacher
Parents/carers informed by the Headteacher.

Class Teacher: Develop personalised plans in collaboration with
parents/carers and the SENDCo. This may include a SEND Support
and/or Individual Behaviour Plan which is agreed and reviewed with
parents and carers at least half termly.

9 Relevant External Class Teacher: Update all personalised plans with strategies
agency support recommended from external agencies involved. Review with
parents/carers and external agencies as part of a Team Around the (
approach at least half termly.

10 |Fixed term suspensio[Between 1¢ 5 days issued by the Headteacher in collaboration with tf
Governing Body and the Flying High Partnership. Parents and carers
informed by the Headteacher in line with Local Authority guidance ar
protocols. Provision reviewed by school withexxtal agencies and
parents/carers. All personalised plans reviewed and updated.
Reintegration meeting held with parents and carers which is led by tf
Headteacher and supported by relevant staff. Child then readmitted i
school. BL, SEXCo and Headteachd¢o monitor.

11 |Permanent exclusion [Determined by the Headteacher and Governing Body in agreement v
the Flying High Partnership

If a child is asked to leave the classroom, they should be given time to reflect on their behaviour with a
member of staff. Wherever possible, this should be the adult directly affected by the behaviour, to
support meaningful reflection and repair. Emoti@oaching and restorative questions will be used to
guide this process.

Things to remember:

1. Start every day as a hew day

2. Sanctions will take place at the next available break time. If this is not possible due to the timing of the
day, it will be rolled over to the next available day

Childfriendly version of stepped approach:




\Lj Stepped Approach to Behaviour \ig/

Step 1 - Whole Class reminder
2

Step 2 - Verbal warning x2
@)
Step 3 - Reflection time in class
(5mins) Q
Step 4 - Time in partner class
(5 mins) »[E

Step 5 - Reflection time @
10 mins break/lunch)

Step 6 - Reflection Time with
Phase Leader

Step 7 - Reflection time with
Miss Mintey/Mrs Welsb

Please note: While the stepped approach is the standard to managing most behavi®unlag¢sterjt

is not strictly linear. In the event of a significant behaviour incident, staff are expected to bypass the initial
stages and move directly to the highest stage of response to ensure the safety and wellbeing of everyone

involved.
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Bevyond challenging behaviour
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the child or others safe or the behaviour is deemed too serious for the steps above e.g. serious
verbal/physical abuse, racism, bullying (see also-Buitying policy which includes details of prevention

of bullying), malicious allegations. In this case, the teacher will request the support of SLT or the Head
Teacher straight away. SLT/the Head Teacher will decide what action is needed depending on the
circumstances. Wherever possible, the action should be restorative in nature. Members of staff can use
reasonable force to prevent pupils from committing an offence, injuring themselves or others, or
damaging property and to maintain good order and diseght school or among children (see also
Physical Intervention policy).

Behaviour

Resulting Consequence

Answering back

Straight toSep 3

Refusing taconform/deviance

Straight to Step 4

Repeated answering back/deviance

Straight to Stefb and6

Inappropriate language

Straight to Step 6

Straight to step 7 if the language is threater
or extreme swear words are used.

Inappropriate physical contact

Straightto Step7

Beyondchallengingbehaviourwill be loggedon CPOMS.

NBEO2 NRSR



Lunchtime Behaviour Procedures

The School Rules apply at lunchtime just as they do at other times.
Actions will vary from those in the classroom as the environment is different.

Challenging behaviour at lunchtime:

Resulting Consequence

Step 1 Quiet Word

Step 2 Two minutegime-out (stand with the midday/TA). Child returns to play.
Step 3 If child continues to be challengingidday callsfor (1) Class Teacher (2) SLT
member (3) Headteacher.

They will speak to the child about their behaviour:

(a) the reason for the behaviour

(b) the impact of the behaviour on others

(c) how can the child move forward when they return to the classroom? (repd

Remain in the area for up to 5 minutes to ensure that the child is settled.
Step 4 If the behaviouicontinues to be challengingmidday calls for staff as above, thg
child will be brought inside/out of the hall and remain under the supervision g
staff member for the remainder of lunchtime.

Assembly Exceptions

Assembly Conduct

Any child causing a disturbance once Willbegivenaverbalwarning

2" disturbance/ warning Another verbal warning given and the child to |
move to sit near an adu step 4 ofthe
consequence chart.

After any of the above steps, the staff must adaptonditional positive regargo that the child knows that they,
can move forward.

If a child has been referred to the HT/DHT more than twice in a half term, the class teacher will seek advic
the Phase Lead\ctions could include:

home/school diary

dojo messages home
peer buddy

social group intervention
pastoral referral

=A =4 =4 =4 -4
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support at home.

Responding to misbehaviour fromhildrenwith SEND

At Porchestemwe recognise thaD K A f RéwB/ifuD @ay be impacted by a special educational need or



disability (SENDWhen incidents of misbehaviour arise, we will consider them in relation ¢bildQ &
SEND, although we recognise that not every incident of misbehaviour will be connected to their SEND.
Decisions on whether & K 5 SENMad animpact on an incident of misbehaviowill be made on a
caseby-casebasis.

When dealing with misbehaviour frorhildren with SEND, especially where their SEND affects their
behaviour, the school will take its legal duties into account when making decisions about enforcing the
behaviour policy. The legal duties include:

Taking reasonable steps to avoid any substantial disadvantage to a digaipitdeing caused by the
a0K22f Qa LRt EQaitgAct 2810 LINI OGA OSa o

Using our best endeavours to meet the needpwopilswith SENDCGhildren and Families Act 2014

If a child has anEducation, Health andCare Plan (EHCR)the school will work closelwvith the local
authority and external agencies to ensymmvisions set out in that plaare in place.

As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of
misbehaviour, and put in place suppahd a behaviour plarto help prevent theseincidents from
occurring.Any preventative measures wilbnsiderthe specific circumstances and requirements of the
childconcerned.

Adapting sanctions fochildrenwith SEND
When considering a behavioural sanction farédwith SEND, the school will consider whether:

9 Thechildwas unable to understand the rule or instruction
1 Thechildwas unable to act differently at the tinteecause otheir SEND
1 Thechildwas likely to behave aggressively due to SEND

LF GKS FTyasgSN G2 Ftye 2F GKSAS Aa weddostheAl YI &
behaviour.The school will then assess whether it is appropriate to use a sanction and if so, whether any
reasonable adjustments need to be made to the sanction.

Considering whether &hild displaying challenging behaviour may have unidentified SEND

AtPorchestertk S a OJeeiglfdeationalNeedsand Disabilities Gordinator (SERCo) will evaluate

a childwho exhibits challenging behaviour to determine whether they have any underlying needs that
are not currently being metWhere necessary, support and advice will also be sought &rtarnal
agenciego identify or support specific need#/hen needs are identified inchild, schoolwill liaise with
external agenciesanda SEND Support Pland Safety Passpowill be put in place in partnergh with
parents and carersTheseplans will be reviewedat leasttermly.

Childrenwith an Education, Health, and Care plan(EHCP)

The provisions set out in the EHC platt be put in place in partnership with the local authority,
external agencies and parents/carelfsas a school we have a concexbout the behaviour of &hild
with an EHC planye will contactthe local authority to discuss the mattand may request an
emergency review of the EHC plan.

For further information please refer to our SEND Policy.
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https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.legislation.gov.uk/ukpga/2014/6/contents

Porchestermnd Nottinghamshire Local Authority use the definition of bullying provided btitieBullying
Alliance

G . dzf t @ Argp&itiva, Etentiokiad hurting of one person or group by another person or group, where
the relationship involves aimbalance of power Bullying can be physical, verbal, or psychological. It can
KFELIISYy FFEOS (2 FFOS 2N 2yt AySodé
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between children that do not fall into the category of bullying. Relational conflict usually involves individuals

or groups who are relatively similar in powand status, the behaviours happen occasionally and could be
considered accidental. Usually, following an incident, children show remorse and there is a general willingness

to make things right or resolve the conflict. Not all relationalfcinor falling out leads to bullying, but we

are aware that some do and that unresolved bad feelings or relationship problems left unaddressed can be
the start of a pattern of behaviour in which the intention becomes to cause harm or distress.

wS3IINRfSaa 2F gKSGKSNI Iy AYOARSY(d 2NJ aAddzr GA2Yy A&
address the situation and support the children to resolve any negative feelind®orahesterwe monitor
OKAfRNBY TF2ft2gAy3a + WNBtFGA2yIFE O2yFfAOQGQ G2 Syao
to bullying. As a school we challenge, address, and monitor any incidents of bullying, to ensure the bullying
does not continue andhiat all children feel supported.

For further information please refer to our Anti Bullying Policy.

Beyondchallenging

Attimesa O K A heRaGidurmay escalateto a point whereimmediateactionis neededto keep

the child or others safe or the behaviouris deemedtoo seriousfor the stepsabovee.g.,
verbal/physical abuse, racism, bullying. In this case, the teacher or TA will request the siipport
the Head Teacher straight away. The Head Teacher will decide what action is depéeding
onthe circumstancesVherevemossiblethe actionshouldberestorativein nature.

Beyondchallengingoehaviourwill be loggedon the behaviour monitoring systepby a member of the
Senior Leadership Team.

Minimising the Needor Restrictive Intervention, including the se of Reasonable Force

Porchester Junior Schaslcommitted to creating a safe, supportive and nurturing environment where
restrictive interventions are used only as a last resort, never as a disciplinary measure, and always in
accordance with the law. Restrictive interventions include any physicamephysical action that
NBauGNAROGa || OKAfRQa Y20SYSyids> fA0SNIe&s 2N FNBSR?
All interventions must be necessary, reasonable, proportionate, and the least restrictive option

available. Staff will always prioritise -@scalation, prevention and positive behaviour support to
minimise the use of restrictive practices.

Definitions (Aligned with DfE Statutory Guidance, April 2026)
Restrictive Interventions: Any physical or Rolmysical action that prevents, restricts, or subdues the
movement of goupil (whole body or part of the body).

This includes:

Reasonable Force Using no more frce than is necessary to prevent harm, damage, or disorder. It is

used only when essential to maintain safety.

Physical Restraint| 2f RAy 3 2NJ NBaAGNAROGAY3I | LlzLIAt Qa Y2@SYS
stopping unsafe actions.


https://anti-bullyingalliance.org.uk/tools-information/all-about-bullying
https://anti-bullyingalliance.org.uk/tools-information/all-about-bullying

Non-Force Restrictive Interventioq Actions that restrict freedom of movement without physical force,
including blocking movement, directing movement, preventing exit, or removing mobility aids (e.qg.,
crutches).

Guided Physical Intervention Lowlevel, nonforceful contact to guide a pupil to safety.

Seclusiorg, Confining a pupil alone in a room or space and preventing them from leaving. Seclusion is a
restrictive intervention and must never be used as punishment; it may only be used in emergency
situations to maintain immediate safetiny seclusion must be tirdémited, continuously supervised, and
used only to manage an immediate safety risk; it must be recorded and reporte

Minimising the Need for Restrictive Intervention

Porchester Junior Schoednploys proactive approaches includingekcalation strategies, relational
support, curriculum adaptation, behaviour plans and environmental adjustments to prevent situations
escalating to crisis.

Forchildrenwith SEND, medical, or mental health needs, the school uses individual behaviour support
plans, created collaboratively with parents/carers, to reduce the likelihood of restrictive interventions
being needed.

Authorisation of Staff
Under Section 93 of the Education and Inspections Act 2006, the Headteacher authorises staff to use
reasonabd force when legally permitted.

All members of school staff have a legal power to use reasonable force where thésdssary,
proportionate and the least restrictive optiorto prevent injury, crime, serious damage to property, or
significant disruption. The Headteacher may asathorise other adultye.g., volunteers on school visits)
to use this power in line with law and guidance.

Deciding Whether to Use Restrictive Intervention
When considering use of restrictive intervention, staff must apply the following principles:

w La GKSNB Iy AYYSRAFGS NR&a]l 2F KFENY (2 (KS LidzLIA
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w | | @&aldlidh attempts been made where possible?
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Using Reasonable Force and Other Restrictive Interventions

If restrictive intervention is necessary, staff must:
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Recording and Reporting

The school will record and report in line with:

w ¢KS { OK22f a patingoOsedlBidnvrd Résyait) (Erfgyland) Regulations 2025 (in force 1

April 2026) for any seclusion or restraint.

w 5F9 adlGdzi2aN®E 3FdzARFYyOS o! LINKf HnuHcUO dzy RSN ado! 9
incident involving the use of force.

Parents/carers will be informed as soon as practicable
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This includes:
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w 5ANBOIA Y childvineie frde®® bEngvEment is restricted.
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Records must include the rationale, actions taken, level of risk, pupil voice anthpioknt actions.
Patterns will be analysed by senior leaders and governors to ensure safe p(aetctppendis).

PostiIncident Support
Porchestemill ensure that pupils and staff involved in a restrictive intervention receive timely
emotional, physical and relational suppo@hildrenwill be given an opportunity to express their views.

Training
Staff identified as likely to need to use reasonable force will receive appropriate training covering the
law, prevention and descalation, with regular refreshers.

Oversight and Governance
The governing body will review data on restrictive interventions to ensure compliance, identify patterns

and reduce their use.

Behaviour Plar{Safety Passport)

A behaviour pla (safety passportls designed to support children in making the right choices and
SRdzOF dAy3 GKSY gA0GK O2LIAYy3a aGNIGS3aIASaE FyR | Wiz2?2

The plan will be devised:

1 Using a reflection and analysis of the behaviour presented and identification of triggers.
9 / NBFGAY3 | LISNE2YyFfAASR LX YT Ay fAYS gAGK G
1 A meeting between the class teacher amehaviour leadSENDC¢o agree actions and targets
to be set, with a clear timeline e.g. referraléaternalagencies, pastoral support plan, SALT.
1 Planning provisiowith appropriateexternalagencies
1 Parental meeting to be held to discuss behaviour concerns, triggers and to work through the
plan with parentéarersandthe child.
1 Risk Assessment if requiradhere the use of restrictive interventions need to be considered as
a last resort where behaviours could be considered harmful to the child and others

Staff will help children to understand the impact of their behaviour for others following a behaviour
incident. This will not be done until the child has been given time to calm and recover following an
incident.

Whilst the child is returning to baseline, following an incident, there will be no discussion of what has
happened, and the member of staff dealing with the incident will nurture their recovery. This may
include offering comfort, sensory room time, drirgée. Once back at baseline, a discussion will take
place around what happened and what the impact of their behaviour has been for other children, staff
membersas well as theschoollearning environment



Use of Alternative Provision

A child may attend Alternative Provision when their behaviour places them at risk of suspension or
permanent exclusion, when they require sht@tm support to address behavioural emotional needs,
or when they are temporarily unable to access learning in the mainstream environment.

DecisionMaking and Placement

Decisions to use Alternative Provision are made aftlsr school strategies have been exhausted and in

the best interests of the child. Each placement decision considers age, ability, needs, safeguarding and
provider suitability.Porchester Junior Schoobmmissions Kernative Provision only with registered,
gualityZassured providers or unregistered providers approved and qasisyred by the Local Authority.
Alternative Provisionis not a substitute for a special schgdhce,and every placement includes a clear
transition plan reviewed with parents/carers.

Expectations for Behaviour in Alternative Provision

Children placed in lfernative ProvisionNB Y| Ay &dz0 2S00 G2 GKSleraagdwe2 2t Q&
Provision providers are expected to reinforce behavioural expectations, provide structured and
supervised learning, and suppochildren in regulating their behaviour and remaining engaged in
education.

Monitoring and Oversight

Porchester Junior SchoblB G Aya NBaLRyaAoAftAdGe FT2N GKS OKAf RC
their placement. Staff maintain regular communication with providers, monitor attendance, behaviour

and progress, and ensure safeguarding standards remain consistently high.

Reintegration

Every Aernative Provisionplacement includes a planned reintegration created in collaboration with the
provider, external agencies where appropriate, and parents/carers. Support may include pastoral input,
curriculum adjustments and phased reintegration into mainstream education.

Relationship with Suspensions and Exclusions

Alternative Provisionmay be considered as an alternative to suspension or permanent exclusion where
appropriate and in the best interests of the child. The DfE recognisgsteftlirection and Alternative
Provision as valid behaviour management tools.

Suspension antPermanentExclusion

Suspensions (formerly known as fixiedm suspensions) and permanent exclusions are extremely rare and
are only issued in response to serious incidents, or to persistent challenging behaviour which has not improved
following inschool support, sanctions, and interventions.

Only the Headteacher may decide to suspend (for a specified number of school days) or permanently exclude

a child, in line with DfE statutory guidance (Aug 2024). The govebuagiQ &le is to consider the

| SFRGSIFOKSNRa RSOAaA2Y Ay | OO2NRIFIYyOS sAlGK GKS (KNB
request a review. During a suspension, children are usually not on site; however, they may attend school
arranged meetings (e.g., reintegration). The school will arrange suitable education from day 6 of a suspension.
The school may also use sohool provision (internal exclusion) where appropriate; this is not a statutory
suspension.



After a suspension, parents and carers will be required to attend the reintegration meeting along with relevant
external agencies (where applicable) to review the revised provision and to reduce the risk of further
suspensions or a permanent exclusion.

In line with the latest Department for Education guidance, a permanent exclusion is a measure of last resort,
used only when all other reasonable measures have been exhausted. The decision to permanently exclude a
child will only be taken by the Headteache response to a serious breach or persistent breaches of the
a0K22fQa t2aA0ADS . SKIFE@A2dzNJ t 2Tt AO@%X YR gKSNB Fff2
education or welfare of the child or others in the school community.

At Porchester JunioBchoolwe understand that any decision must be lawful, reasonable, and procedurally
FIANE GF1AYy3 Ayd2 FdAt F002dzyid GKS aoOK22ftQa adl Gdz
with Special Educational Needs and Disabilities (SEND).

Following a permanent exclusion, the school will notify parents/carers, the local authority, and (if applicable)
0KS OKAfRQa a20Alf ¢2NJ SNJ 2NJ + A Ndndiavilf medt ®ifig BischdolS | R &
days to consider reinstatement. After the meeting, the governing board will notify parents/carers, the
Headteacher and the local authority in writing about their decision and the reasons behind it. If the permanent
exclusion ioverturned, the child will be reinstated. If the exclusienupheld, the written notification will

confirm the permanent exclusion and inform parents/carers of their right to request an Independent Review
tySt 6Lwto gAGKAY mp aOK22f RIF&da 2F NBOSAOAYy3I (KS
the school admission register after 15 school days have passed without an IRP application or if parents/carers
confirm they will not seek a review.

Monitoring and evaluating behaviour

The Senior Leadership team will analyse data terimgluding significant behauvimal incidents,
attendance,suspensionsand exclusionsWe will also seek perceptions of the school behaviour culture
for staff, children and parents and carev$a questionnairesthroughout the academic year. This
information will be usedo further strengthenbehaviour culture and practicand make sure thechool

is meeting its duties under the Equality Act 2010

Staff Support

At Porchestemwe recognise the importance of providi@pntinued Professional Learning agrmdotional
support to all stafo that staff feel confident to deliver on thi®licy and tohelp manage stress. We do
this in the following ways:

School Behaviour Lead and Support and advice

A culture where the staff have the confidence to share questioiess,and feelings
A team approach to finding solutions (you are not on your own)

Flying HighPartnershipsupport available

Staff and INSE¥aining

External Agency support and advice
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Safeguarding

As a school we take all our safeguarding responsibilities extremely seriously. We recogniseldiner

can be vulnerable imanyways and that the dangers in the online world are as much a threat as those in
the real world. We have ensured that our staff understand what makes some children and adults more
vulnerable to certain risk factors; how to recognise the signs of somebatgkatnd what to do if they

have a cause for concern. We include in our consideration of risk radicalisation and extréenisie



genital mutilation; peer on peer abuse; sexual violence and harassment; forced marriad ol
basedviolence; and child sexual exploitation. We will ensure that any changes in behaviour or patterns of
attendance are identified quickly and that appropriate action is taken swiftly and is proportionate to the
level of concern. We will work with the wholetgol community to ensure all our stakeholders understand
our wider safeguarding responsibilities and work in partnership with us to keephildrensafe.

For further information please see our Child Protection and Attendance Policies.

Searching Screening and Confiscation

{SFNDKAYy3IsZ aONBSyAy3a I yR 02y 7T iSaaxhingASergeningandO 2 y R dzO (i
Confiscatiorguidance.

Searches will normally be carried out by 2 members of staff, and by a staff member of the same sex as

the child where reasonably practicable, unless there is a risk of serious harm if the search is not

conducted immediately. Strip searches are polax anly; where these occur on site, the school will

follow DfE expectations on afteare and parental notification.

lye YSYOSNI 2F adGFFF YIe& OFNNEB 2dzi F aSINOK gAGK
be carried out by members of staff who have been authorised to do so by the Headteacher. Authorised
a0FFF YIé& &aSIENODK | OKuthbrided atafflwill éhly Satndout 2 delartidaf théyS a & A 2 y
believe:

T achild is in possession of a prohibited item
f not doing the search would put the child, other children or staff at risk

1 the search does not pose a safeguarding risk

The search will be explained to the child, and they will be requested-®cdS NI 4§ S® C2NJ SEI YL
fA1S @2dz 12 aK2g YS AYyAaARS @&2dzNJ ol 3 |-gpRatefltheNy 2 dz
authorised staff member will inform the Heatcher, who will determine next steps on a casecase

basis. The staff member who carries out the search will inform the DSL without delay where there were
reasonable grounds to suspect a child had a prohibited item and/or where the search reveals a
safgguarding concern.

All searches will be recorded ddPOMsand parents/carers will be informed as soon as reasonably
practicable.

Any prohibited items will be confiscated and parents/carers informed. If a child is suspected of criminal
behaviour, the school will assess whether to report the incident to the police.

Zerotolerance approach to sexual harassment and sexual violence

We are committed to a whole school approach to ensure the prevention, édelytification, and
appropriate management of chiddn-child abuse within our school and beyond. We recognise that-child
on-child abuse can manifest itself in many ways with some including:

1 Sexual Harassmermt (defined as the unwanted conduct of a sexual nature, including sexual
remarks, sexual taunts, physical behaviour or online sexual harassment)

1 Sexual Violence

Childrenr N3 Sy O02dzN} 3SR (G2 NBLRNI FyeidKAy3a GKFG YIF{1Sa
feel it might be.

tKS a0OKz22ftQa NBalLkRyaS gArAtft o0SY
1 Proportionate

9 Considered



1 Supportive
9 Decided on a casky-case basis

In cases where this chiloh-child abuse is identified, we will follow our child protection procedures, taking

a contextualised approach to support all children and young people who have been affected by the
situation. Some of these behaviours and actigns @S 6 SSy NS F S NBemRd Challending § K S
aSO0GA2YQ YR 2dNy. W/ KAfR tNRGISOGA2YQ LRfAO

Gomplaints andAllegations

Our school aims to be fampen,and honest when dealing with any complaint. Wmsiderall complaints

and deal with them as swiftly as possible. We aim to resolve any complaint through dialogue and mutual
understandingand, in all cases, we put the interests of the child above all other issues. We provide
sufficient opportunity for any complaint to be fully discussed and then resolved.

For further details please refer wur @mplaintsPolicy.

We will also make clear tour childrenthat they have aight andare able to question/complain about
the use of reasonable forceWe will ensure that mechanisms are in place dbildren parents, carers
and staff to voice the opinions, comments or concerns throfagteto-face dialogues, use of home /
school diaries or by telephone.

Transition

At Porchesterwe ensure any children joining our school receives an induction from a member of the
Senior Leadership Team to familiarise them with the behaviour policy and the wider school culture. To
ensure a smooth transition to the next ye&hildren have transition sessions with their new teacher(s).

In addition, staff members hold transitianeetings.To ensure behaviour is continually monitored and

the right support is in place, information relating to child is transferred to relevant staff at the start of the
term or year.

Policy links
This policy links to the following policies in school:

Rehtionships Sexand Health Education
Anti-bullying

Equality

Health and Safety

Child Protection and Safeguarding
Online safey (includingSocial Median
Teaching and Learning

SEND

Staff Handbook
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Policy written by:Gemma Rolle{Behaviour Leadand Vicki Welsby (Headteacham)consultation with

all staff

Date written: March 2026

Approved by:SLT & FGB

Review date:September 206
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This policy is based on legislation and advice from the Department for Education (DfE) on:



Keeping children safe in education

Behaviour in schools: advice for headteachers and school staff 2024

Searching, screening and confiscation
The Equality Act 2010

Suspension and permanent exclusion guidance

Use of reasonable force and other restrictive interventions guidance

Supporting pupils with medical conditions at school

Special Educational Needs and Disability (SEND) Code of Practice

Arranging Alternative Provisierquide for LAs and schools

Schedule 1 of th&ducation (Independent School Standards) Requlations, patdgraph 7 outlines a
a0K22f Qa Rdzie G2 al ¥S3da NR YR LINRY2:GS (GKS ¢St ¥FI
a written behaviour policy, and paragraph 10 requires the school to have abualhying strategy

DfE guidancexplaining that academies should publish their behaviour policy anebaliying strategy

Minimising the Need for Restrictive Interventions (Including Reasonable Force)

AtPorchester JuniorSchodd S F2ff2¢ (GKS 5SLI NIYSyd F2N 9RdzOF (A
including the use of reasonable force, in schools guidance, effective 1 April 2026. This guidance
strengthens expectations around prevention, proportionality, reckedping and safeguarding.

We emphasise:
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Restrictive interventions may be used only when necessary to:
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Interventions must be proportionate, tinémited, and never used as punishment.

Restrictive Interventions (Including Reasonable Fardépdated Legal Requirements 2026

From April 2026, schools must:

w WSO2NR SOSNE aA3ayATFAOIY(d AYOARSY(U Ay@2t gAy3 dz
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Inspections Act 2006.

Records must include descalation attempts, rationale, type/duration of intervention, injuries,
followZip, and communication.

Definition: Restrictive interventions include any physical orgbwgsical action limiting a pugl
movement, including reasonable force, guided movement, blocking, and seclusion.

NoZontact policies are prohibited; staff must be able to intervene safely.

Seclusion rules:
w hyteé F2NIAYYSRAIFIGS arfSideo


https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://assets.publishing.service.gov.uk/media/67a1ee367da1f1ac64e5fe2c/Arranging_Alternative_Provision_-_A_Guide_for_Local_Authorities_and_Schools.pdf
https://www.legislation.gov.uk/uksi/2014/3283/schedules
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online#behaviour-policy

GSNJ Fa LlzyAaKYSyido
YyiAydz2zdzat e adzJSNBAASRO
TafrEateyfird) gpaces.

dzt @8 NBO2NRSR IFyR NBLRNISRO®

S
2
|.

b
/
{
C

egegeeg

SEND: Staff must consider SEND when planning interventions and make reasonable adjustments.
Training: Staff likely to need interventions must receive accredited training.

Searchinghildren Authorised staff may use reasonable force where proportionate during searches for
prohibited items.

Appendix 1¢ Our Behaviour Expectations




RESPECTFUL

SAFE
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In the classroom ®%' ' Y4 BUQ Quiet voice, Walk
Sit up with voices off, Tidy up after yourself and Pass equipment/books
sensibly

Everything out of hands,

treat the environment with

Chairs tucked under

Track the person speaking respect,
Answer questions Sitting on chairs sensibly
appropriately,
Listen to all peers
Assembly Leaving classes in silence in Voices off, Walking,
register order, Keeping arms and legs in Leave sensibly same way
they came in,

Sit up (good posture) and
cross legs,

Look at the person speaking,
Sat facing the speaker, front
of the hall

(Personal space),
Listening to the speaker,
adult/peer,
Hands up to contribute

Keeping to the left.

Listening to the adult and

PE/Activities in the Hall

Clear routine when entering ,
find a space, voices off,
®¥%' %' ¥ BUQ

Watching others demonstrate

Listening to all,

(3,2,1 Ready),
Personal space and physical
boundaries

Treat all staff members

each other,
Personal space and

boundaries,
Water bottles in one corner

out of the way
Always walk in the hall

Lunchtime in the Hall

Line up one behind the other
when asked quietly,
Remove all hats and hoods,
Sit properly and stay seated
when eating.

equally and respectfully,
4 A-d Th_° V_ |
on the floor (pick up if
needed),
Use manners,
Hands up for adult attention.

(including on the way out),

clean up after yourself,
Ask to leave for the toilet,
Sitting correctly on the seats

Ask to enter the building,

On the playground

I Whistle is blown- stand
still silently and listen to
instructions

2" whistle- WALK in silence
to your line and line up in
register order

Lunchtime-
Signal=tidy up
Whistle 1= stand still silently
and listen to instructions
Whistle 2= WALK in silence to
your line and line up in
register order

Listen to all adults when
speaking,

Look after and respect
equipment,

Being kind and share with
each other.

Be respectful of displays (Do

Wear coats/hats/gloves where

appropriate for weather,

Playing safely without
hurting anyone.

Safe by WALKING and voices

Moving around school

Expectation walking in the
corridor/hall , Voices off and

walking on the left.

not touch),

Be mindful of other learners
(voices off),

Personal space.

off




Appendix 2:Childfriendly Behaviour Expectations posters

In the classroom,

we show we are...
READY RESPECTFUL SAFE

L

Sit u Quiet voice Walk
p
Tidy up and .

Pass equipment

respect the
P sens i.bll_.’

Voices njj‘ classroom.

L T r

e @:; )g\
Ask questions | | Sit on chairs
appropriately sensibly

-
A

Empty hands
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Track the Listen to all | | Chairs tucked
speaker peers under
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READY RESPECTFUL SAFE
Walk to and :@‘ A
from the hall S

silently Voices off Walk
Keep arms and Leave
legs to yourself sensibly
Track the Listen to the || Walk to the
speaker speaker left
&& Raise your
Sit facing the hand o
speaker contribute






