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This policy is for all children, staff, parents and carers, governors, visitors, and partner agencies working 
within the school and provides guidelines and procedures as to how our school supports and responds 
to behaviour and emotional distress.  

Equality Duty 
In developing this policy, and in its implementation, we have had due regard to the provisions of the 
Equality Act 2010 and our need to:  

¶ Eliminate discrimination and other conduct that is prohibited by the Equality Act 2010,  
¶ Advance equality of opportunity between people who share a protected characteristic and 

people who do not share it,  
¶ Foster good relations across all characteristics - between people who share a protected 

characteristic and people who do not share it.  

The protected characteristics are sex, race, disability, religion or belief, sexual orientation, gender 
reassignment and pregnancy or maternity. For more information, please refer to our Equality Policy. 

At Porchester Junior School our vision isΧ 

At Porchester, our children will be knowledgeable, passionate and confident individuals. They will be 
the best versions of themselves and proud of who they are. 

 
This is driven through our school in our approach to behaviour with a consistent narrative of: Ready, 
Respectful, Safe.  
 
Our School Ethos 
 
At Porchester, our ethos of being ά¢ƘŜ twL59 ƻŦ tƻǊŎƘŜǎǘŜǊέ is central to 
everything we do. This ethos is woven throughout school life and reflected in 
our core values of Respect, Aspiration, Responsibility, Confidence and 
Resilience. These values underpin our approach to behaviour, learning and 
personal development, guiding pupils to become thoughtful, motivated and 
responsible members of our school community.  
 
We believe that when pupils demonstrate the PRIDE values, they not only 
contribute to a positive and supportive school environment but also develop 
the social and academic skills needed to thrive. These values help our children 
become confident in their approach to learning, resilient in the face of 
challenges and respectful in their interactions with others. 
 
The PRIDE of Porchester values are integral to our expectations and routines. 
They are explicitly taught, modelled and celebrated through assemblies, class 
discussions, PSHE lessons and everyday interactions. Pupils learn the skills 
needed to get along with others, reflect on their feelings, talk through difficulties and contribute 
constructively to school life. 
 
We are committed to creating a school culture where positive behaviour is recognised, encouraged and 
rewarded. By consistently promoting the PRIDE ethos, we ensure that every child understands what it 
means to be part of our community and is supported to make choices that help them succeed- both 
academically and socially. 
 
Everything we do starts with positive relationshipsς building, maintaining, and repairing them. We believe 
that children deserve our time: time to talk, to explain and to find solutions. 
 



At Porchester, we believe in and practice, a relationship-based and   restorative approach to understanding 
behaviour. This approach is underpinned by three key principles: 
 

1. Unmet Needs: Behaviour often reflects unmet needs. Therefore, to change behaviour, we must 
respond to the unmet need eg. the need to feel safe, hunger, positive self-esteem 

2. Individual Influences: /ƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ Ŏŀƴƴƻǘ ōŜ Ŧǳƭƭȅ ǳƴŘŜǊǎǘƻƻŘ ƛƴ ƛǎƻƭŀǘƛƻƴΦ Lǘ ƴŜŜŘǎ to be 
understood within the contexts or environments in which they develop e.g. their family, 
community, school 

3. Relationships: Within trusted relationships, children can learn, accept their individual strengths, 
accept areas for development and explore strong emotions and experiences. 

 
As a school we remember that discipline means to teach, not to punish. So, in order that we provide 
opportunities for children to learn positive behaviours, unconditional positive regard is central to our 
ethos. 
 

¶ We know that empathy is at the core of building positive relationships: the ability to share 
ǎƻƳŜƻƴŜ ŜƭǎŜΩǎ ŦŜŜƭƛƴƎǎ ƻǊ ŜȄǇŜǊƛŜƴŎŜǎ ōȅ ƛƳŀƎƛƴƛƴƎ ǿƘŀǘ ƛǘ ǿƻǳƭŘ ōŜ ƭƛƪŜ ǘƻ ōŜ in that 
ǇŜǊǎƻƴΩǎ situation. 

¶ We also appreciate the gravity of acting ΨLƴ Loco tŀǊŜƴǘƛǎΩ (in place of a parent/carer). We have 
a duty of care towards our children, promoting safety and welfare. The level of this duty of care 
is measured as being that of a ΨǊŜŀǎƻƴŀōƭŜ ǇŀǊŜƴǘΦΩ 

¶ We know that, as adults, ΨǿŜ make the ǿŜŀǘƘŜǊΩ and it is up to us to ensure that all children 
feel safe and happy. 

 
At Porchester, we recognise the importance of listening to our children and seeking their opinion. 
Therefore  our School behaviour approach has been created and agreed by staff and children collectively. 
 

Policy aims and objectives 
Porchester Junior School is committed to the emotional, mental health and wellbeing of all children, staff 
and parents/carers. We strive to embed this commitment into every aspect of school life by providing an 
ethos, environment and curriculum that actively supports the social, emotional and mental health of the 
whole school community. 
 
Porchester is a positively driven school with a primary aim to ensure that every member of the school 
community feels valued, respected and aspires to be the PRIDE of Porchester. We are dedicated to 
ensuring that all children grow socially, emotionally, personally and academically during their time with 
us, preparing them for the next stage of their journey and beyond. 
 
We acknowledge that members of the school community may come from a wide range of parenting 
backgrounds and may hold different views and experiences regarding behaviour. However, the aim of 
this Positive Behaviour Policy is to bring us together through shared key principles and practices that 
reflect our school ethos and values. 
 
tƻǊŎƘŜǎǘŜǊΩǎ wŜƭŀǘƛƻƴǎƘƛǇ ŀƴŘ .ŜƘŀǾƛƻǳǊ wŜƎǳƭŀǘƛƻƴ tƻƭƛŎȅ ǊŜŦƭŜŎǘǎ ǘƘŜ ǿŀȅ ƛƴ ǿƘƛŎƘ ǎǘŀŦŦΣ ǇǳǇƛƭǎ ŀƴŘ 
families work together to build positive, supportive and collaborative relationships. This positive climate 
ƛǎ ŀǘ ǘƘŜ ƘŜŀǊǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜǘƘƻǎ ŀƴŘ twL5E vision, shaping our expectations and daily interactions 
across school life. 
 
Our aim is to create a safe, happy and supportive environment where all children play an active role in 
their education, develop confidence and self-worth, and feel secure in taking risks, learning from 
challenges and building strong, respectful relationships with others. 

 
Our Behaviour Approach: The Five Principles of Practice 
 



Our behaviour policy is built on five core principles that support a calm, respectful, and safe learning 
environment: 

¶ Consistent, calm adult behaviour ς ²Ŝ Ŧƻƭƭƻǿ ǘƘŜ Ψ/ƻƴƴŜŎǘ ōŜŦƻǊŜ /ƻǊǊŜŎǘΩ ŀǇǇǊƻŀŎƘΣ ŜƴǎǳǊƛƴƎ 
relationships come first. 

¶ First attention to best conduct ς We actively recognise and praise behaviour that goes above 
and beyond. 

¶ Relentless routines ς Predictable, well-rehearsed routines help everyone feel secure and ready 
to learn. 

¶ Scripting difficult interventions ς Staff use consistent language to manage difficult situations 
with clarity and compassion. 

¶ Restorative follow-up ς We take time to repair and rebuild relationships, helping children learn 
from their actions. 

These principles work alongside our wider school values and ethos and are supported by the guidance in 
the following appendices: 
Appendix 3: Responding in the Moment ς immediate strategies for behaviour support. 
Appendix 4: 15 Ways to Build Positive Relationships ς everyday actions that strengthen trust and 
connection. 

 
Our Behaviour Expectations 
To promote positive relationships and behaviour at Porchester, everyone in our school community ς 
children and adults ς focus on three clear rules to create a nurturing, supportive, and successful learning 
environment: 

¶ Ready ς Be prepared to learn and participate.  

¶ Respectful ς Be kind, polite and considerate. 

¶ Safe ς Keep yourself and others safe. 

These rules apply to everyone, children and adults, and help us to create a 
positive environment where every child can feel valued and succeed. 
 
All staff and children have agreed on what this looks like at different points in the 
school day (Appendix 1), and child-friendly posters (Appendix 2), are displayed 
throughout the school. These serve as reference points for teaching and 
managing behaviour.  
 
Our behaviour expectations align with our school values and serve as a foundation for fostering a 
positive school culture. Each interaction with children is guided by these principles, helping to create a 
space where all children feel safe, supported and ready to succeed. 
 
When discussing learning and behaviour with children, our Behaviour Expectations should be 
consistently referenced to create a positive climate and ethos for staff and children.  Staff should aim to 
develop consistent responses to challenging behaviour to reduce the likelihood of challenging 
emotional responses from our young people.   
 
tƻǊŎƘŜǎǘŜǊΩǎ .ŜƘŀǾƛƻǳǊ 9ȄǇŜŎǘŀǘƛƻƴǎ ŀǇǇƭȅ ǿƘŜƴ ǇǳǇƛƭǎ ŀǊŜΥ 
ω On the school premises, including before and after school hours 
ω In the immediate locality of the school in the time leading up to the start and from end of the 
school day 
ω Off site on educational visits 
ω Travelling to and from school but not accompanied by a responsible adult 
ω Wearing a school uniform and therefore representing our school. 
 
 
 



 
 
The PRIDE of Porchester  

 
Our aim is to develop responsibility, independence, self-discipline and a positive attitude towards the 
ƭƛŦŜ ƻŦ ƻǳǊ ǎŎƘƻƻƭΦ !ǘ tƻǊŎƘŜǎǘŜǊΣ ǿŜ ŀŎǘƛǾŜƭȅ ŜƴŎƻǳǊŀƎŜ ǇǳǇƛƭ ƭŜŀŘŜǊǎƘƛǇΦ ²Ŝ ǾŀƭǳŜ ƻǳǊ ŎƘƛƭŘǊŜƴΩǎ ƛŘŜŀǎΣ 
involve them in decisions and provide them with the skills to effectively reflect on school systems and 
their ideas. As children progress into Year 6, they are given the opportunity to lead a key area of 
responsibility in school, one of these areas being behaviour. The Pupil Behaviour Team work alongside 
the Behaviour Lead by ensuring they have regular meetings together. These meetings encourage the 
children to discuss what is going well in school and also anything that they feel needs to be changed. 
The behaviour team are involved in designing the behaviour policy and deciding on rewards/ sanctions, 
with support and training from the Behaviour Lead. The Behaviour Team also lead the house point 
system and make any necessary announcements in assemblies. 
 
The Pride of Porchester Values are an integral part of school life and referred to with regards to 
behaviour expectations but also for celebrations and rewards. Through assemblies, class times and 
PSHE, pupils are taught the expectations of the school. They are taught the skills they need to get along 
together, encouraged to discuss difficulties, their feelings and possible solutions to problems and to play 
a part in the running of the school. 
 

The Zones of Regulation 

At Porchester, we use The Zones of Regulation as an approach to supporting the development of self-
regulation in children. Teaching the zones gives children a shared language to talk about their emotions 
by associating them with highly visual, coloured zones.  The approach is based on research and is highly 
respected as a systematic, cognitive behavioural technique leading children to greater independent 
regulation.  It helps to teach children to identify their feelings, their levels of alertness, to understand 
how their behaviour influences those around them and gives them the tools they can use to manage 
their feelings. 

 
The zones can be likened to traffic signs:  
BlueΥ wŜǎǘ ŀǊŜŀ ǿƘŜǊŜ ȅƻǳ ǎƘƻǳƭŘ Ǉǳƭƭ ƻǾŜǊ ǿƘŜƴ ȅƻǳΩǊŜ ǘƛǊŜŘ ŀƴŘ ƴŜŜŘ ǘƻ ǊŜŎƘŀǊƎŜ 
GreenΥ ¸ƻǳΩǊŜ ΨDƻƻŘ ǘƻ ƎƻΗΩ 



YellowΥ {ƭƻǿ Řƻǿƴ ƻǊ ǘŀƪŜ ǿŀǊƴƛƴƎ ƻŦ Ƙƻǿ ȅƻǳΩǊŜ ŦŜŜƭƛƴƎ  
Red: Stop and regain control 

 
A core belief of The Zones of Regulation is ǘƘŀǘ ŀƭƭ ǘƘŜ ½ƻƴŜǎ ŀǊŜ ƻƪŀȅ ŀƴŘ ƛǘΩǎ ǊŜŀƭƭȅ ƛƳǇƻǊǘŀƴǘ ǿŜ 
reiterate this to our pupils. All of us routinely experience several of the Zones across a day.  
 
 
Positive approaches 
Children learn and behave best when they know what is expected of them and when they are positively 
encouraged to behave well. They need to have plenty of opportunities to experience success and need to 
be aware that if they do not behave appropriately, they will be consistently and fairly treated. It is 
therefore important to focus on positive behaviour strategies and our policy and practice reflect this. It is 
inevitable that some instances of inappropriate behaviour will occur - no positive feedback system will be 
ŜŦŦŜŎǘƛǾŜ ǿƛǘƘ ŀƭƭ ŎƘƛƭŘǊŜƴ ŀƭƭ ǘƘŜ ǘƛƳŜΦ {ŀƴŎǘƛƻƴǎ ŘƻΣ ǘƘŜǊŜŦƻǊŜΣ ƘŀǾŜ ŀ ǇƭŀŎŜ ǿƛǘƘƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ōŜƘŀǾƛƻǳǊ 
policy, but they are most effective when used within an environment in which positive strategies are used 
as a first resort. 
 
The focus in school for promoting good behaviour puts the emphasis upon positive strategies and 
rewarding those children who behave well. Praise can be given in many ways and methods of rewarding 
children need to be varied and changed regularly to prevent them from becoming stale. Children behaving 
appropriately should be praised for it.  Unacceptable behaviour may sometimes be ignored, providing it 
is not a danger and should then be followed by the praising of the appropriate behaviour of another child 
nearby.  ChiƭŘǊŜƴ ǎƘƻǳƭŘ ōŜ ŜƴŎƻǳǊŀƎŜŘ ǘƻ ŎƻǇȅ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ŜȄŀƳǇƭŜ ƻŦ ǇǊŀƛǎƛƴƎ ƻǘƘŜǊǎΦ hǳǊ Ψ{ŎƘƻƻƭ 
wǳƭŜǎΩ ǎƘƻǳƭŘ ōŜ ŜǎǘŀōƭƛǎƘŜŘ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ŜŀŎƘ ǎŎƘƻƻƭ year, and the children should be encouraged 
to remind each other of these where necessary. They are revisited at the start of every session and are 
explicitly taught as part of the curriculum. 
 
How we celebrate the positives at Porchester 

At Porchester, our children are rewarded for demonstrating the Pride of Porchester Values in the 

classroom and around school. We believe it is important to reward appropriate behaviour and actions 

significantly more than we impose consequences. We use the following awards: 

¶ House Points- All children will be allocated to a house at the beginning of each academic year.  

The houses are mixed year groups across school to support the building of relationships and 

peer role modelling.  Children are able to earn house points and are given a house point token. 

House point tokens are a whole school award system; any member of staff in the school can 

give a child a single token for displaying positive behaviour towards the values. Children will be 

able to add these to their name slot in the class behaviour display chart. Completing homework 

and reading at home (book signed) will also gain the child a house point token. At the end of the 

day two children from each class will be able to transfer the house point tokens to the whole 

school boxes.  

Every Friday, the Behaviour Team will count how many points each house has and announce it 

in the Friday celebration assembly.  

The winning house at the end of each half term will have an afternoon reward, which the 

behaviour team will help to decide on and organise. 

 

¶ Golden tokens- Mrs Welsby also gives out special golden tokens when they notice a child 

exhibiting the values around school. These tokens will be worth 5 house points.  

 



¶ Class Dojo ς Class Dojo is used to replicate the house points with the children to allow them to 

see their individual running total.  

 

¶ House Point/Dojo certificates ς ²ƘŜƴ ŎƘƛƭŘǊŜƴ ǊŜŎŜƛǾŜ ŀ ΨƳƛƭŜǎǘƻƴŜΩ ǿƛǘƘ ǘƘŜƛǊ ƘƻǳǎŜ ǇƻƛƴǘǎΣ 

they will receive a certificate in assembly. Points will be reset at the end of each academic year. 

 
 

¶ Golden Tickets- Every two weeks, the children vote for and nominate a member of their class 

that they feel have displayed the Porchester expectations, worked incredibly hard or achieved 

something amazing. The class need to be able to explain to that person why they have been 

awarded the Golden card. This child will be able to take their golden card for a special Friday 

afternoon treat with Mrs Welsby.  

 

¶ Celebration assembly- Every Friday the school takes part in a celebration assembly where 

certificates are given out from teachers, MDSAs and Mrs Welsby. 

 

¶ House Treat ς At the end of each half term, the Behaviour Team will announce the winning 

ƘƻǳǎŜΦ ¢ƘŜȅ ǿƛƭƭ ƘŀǾŜ ŀ ƻƴŜ ƘƻǳǊ ΨIƻǳǎŜ ¢ǊŜŀǘΩ ŀǎ ŀ ǊŜǿŀǊŘΦ 

A restorative approach to challenging behaviour 

!ǘ tƻǊŎƘŜǎǘŜǊΣ ǿŜ ǳǎŜ ǘƘŜ ΩwŜǎǇƻƴŘƛƴƎ ƛƴ ǘƘŜ aƻƳŜƴǘΩ ƳƻŘŜƭ (Appendix 3) as this is a model for 

relationship-based conversations and interactions particularly in the face of strong emotions and 

challenging behaviour.  

At Porchester, we understand that all behaviour is a form of communication. When a child reaches crisis 

point, it is vital to respond with empathy, care, and a focus on de-escalation. We refer to the Assault 

Cycle (Appendix 5) to help guide our responses. 

In moments of heightened emotion or crisis, children are not in a state where they can reflect or discuss 

their actions. At these times, it is essential that adults remain calm, avoid confrontation, and offer time 

and space so the child can begin to self-regulate. 



We encourage the use of natural consequences, supported by a trusted adult, as a way to help children 

learn from their actions and make positive changes. These should always be fair, proportionate, and 

meaningful. Examples might include: 

¶ Writing a letter or note of apology 
¶ Repairing or tidying something that was damaged 
¶ Completing missed learning during part of a playtime (never the full break) 

 
If a child is regularly missing parts of their playtime, this should be seen as a signal to explore any 

underlying issues, rather than simply continuing the consequence. 

At Porchester, all staff have been Emotion Coaching (Appendix 7) trained and we use this strategy to 
support our children to understand, regulate and reflect on their behaviour. We recognise that this is 
important for children to be able to internally regulate their emotions and behaviour, which is a vital life 
skill.  
Steps of Emotion Coaching: 

 
The relationship between school staff, especially class teachers, is key to this approach working 
ǎǳŎŎŜǎǎŦǳƭƭȅΦ hǳǊ ǎǘŀŦŦ ƘŀǾŜ ǇƻǎƛǘƛǾŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘǊŜƴ ŀƴŘ ǘƘƛǎ ƛǎ ŎŜƴǘǊŀƭ ǘƻ ǘƘŜ ǇǳǇƛƭǎΩ 
personal, social and emotional development. Staff in our school are calm when dealing with any 
element of behaviour and ensure the needs of the child is met.  
 
We recognise that there are occasions when children need time to calm down and return to baseline 
before being in the right place emotionally before step 3 and 4 can begin (Appendix 5- Breakwell assault 
cycle). Therefore, as a staff, we ensure we nurture and give the child the time needed to regulate before 
beginning to reflect on the incident together.  
 
Step 4 of this approach will involve restorative questions to guide the child to reflect on the incident and 
ǘƻ ǿƻǊƪ ǿƛǘƘ ŀƴ ŀŘǳƭǘ ǘƻ ǘƘƛƴƪ ƻŦ ŀƴ ŀǇǇǊƻǇǊƛŀǘŜ ǿŀȅ ǘƻ ΨǊŜǇŀƛǊΩ ǿƘŀǘ Ƙŀǎ ƘŀǇǇŜƴŜŘΦ ¢ƘŜǎŜ ǉǳŜǎǘƛƻƴǎ 
are:  

¶ What happened? 

¶ What were you thinking about/ feeling at the time? 

¶ What have your thoughts been since? 

¶ Who has been affected by what you did? 

¶ In what way have they been affected? 

¶ What do you think needs to happen next? 



All classes use PSHE sessions as a tool for promoting positive behaviour and relationships. Children 
discuss and reflect upon situations that may have been difficult to manage in school, they then consider 
the emotions happening and how the situation could be managed for a positive outcome.  
 
At times, a more structured and immediate response may be appropriate. This provides the child with 

time to calm down and reflect, away from the situation. Their behaviour will be assessed against our 

school rules, and this will be explained in a clear and supportive way. 

The aim is always to help the child understand, repair and re-engage. 

Supporting behaviour is a collective responsibility. All staff are expected to work together, share insight, 

and offer consistent support to each other and to the children. 

We follow a clear hierarchy of support and responsibility, ensuring that responses are appropriate and 

that no member of staff feels unsupported when managing behaviour. 

 
 

Step Strategy Approach 

Before each session, the adult will remind children about our Ready, Respectful, Safe expectations 

1 A reminder of 
expectations and rules 

To the whole class, reminder of the rule that has been broken, and thank 
children who are following the rule(s).  Say thank you for the conversation 

so they return positively to the task. 
 

2 A verbal warning (x2) 1:1 Direct restorative conversation(s) with the child inside the classroom ς 
1st verbal warning takes place where the child is sat. Adults explain why 
the rule has been broken, explaining positively how the rule should be 
followed.  

2nd verbal warning, ask the child to move to the side of the room. This 
invitation is given in a positive manner so that the child knows they can 
talk and return to their working space positively. Further explain the 
rule(s) which have been broken, how to follow the rule(s) and return to 
class. 

3 Reflection time in own 
class 

Move from working space to a reflection area. Go through the restorative 
questions through conversation with the class teacher. 

5 minutes reflection and then return to task. 
 

4 Time out in partner 

class 

As above but in a partner class. 
 

5 Reflection time (10 mins during Break or Lunch) 
Child completes the reflection activity with class teacher, followed up with restorative conversation. 

(appendix 6) 
Inform parents/carers of reflection time and reasons for this 
If regulated the child will return to class and back to step 1. 

6 Reflection time with 
Phase Leader 

Phone call to parents/carers by the class teacher 
Incident recorded on CPOMS by the person who has witnessed/dealt with 
the incident. 
Restorative conversation led by Phase Leader with the child. 

Phase Lead to monitor behaviour over the remainder of the day/ week. 



 

If a child is asked to leave the classroom, they should be given time to reflect on their behaviour with a 
member of staff. Wherever possible, this should be the adult directly affected by the behaviour, to 
support meaningful reflection and repair. Emotion Coaching and restorative questions will be used to 
guide this process. 
 
Things to remember:  
1. Start every day as a new day  
2. Sanctions will take place at the next available break time. If this is not possible due to the timing of the 
day, it will be rolled over to the next available day 
 
Child-friendly version of stepped approach: 

7 Reflection time with 
Headteacher or Deputy 
Headteacher 

(remainder of the 
session) 

Phone call to parents/carers by the class teacher ς record on the monitoring 
system. Class teacher to work alongside Headteacher, Phase Lead, 
Behaviour Lead, SENCO, and parents/carers to review/ create an Individual 
Behaviour Plan. Phase Lead and Headteacher to monitor. 

8 Behaviour continues to 
escalate after above 
actions 

Follow up meeting with family, SENDCo and member of the SLT ς  record 
on CPOMs by the person who has witnessed/dealt with the incident. 

Potential Internal suspension (up to one day the following day in school 
away from peers with the Headteacher/Deputy Headteacher). 
Parents/carers informed by the Headteacher. 

Class Teacher: Develop personalised plans in collaboration with 

parents/carers and the SENDCo. This may include a SEND Support Plan 

and/or Individual Behaviour Plan which is agreed and reviewed with 

parents and carers at least half termly. 

9 Relevant External 
agency support 

Class Teacher: Update all personalised plans with strategies 
recommended from external agencies involved. Review with 
parents/carers and external agencies as part of a Team Around the Child 
approach at least half termly. 

10 Fixed term suspension Between 1 ς 5 days issued by the Headteacher in collaboration with the 
Governing Body and the Flying High Partnership. Parents and carers 
informed by the Headteacher in line with Local Authority guidance and 
protocols. Provision reviewed by school with external agencies and 
parents/carers. All personalised plans reviewed and updated. 
Reintegration meeting held with parents and carers which is led by the 
Headteacher and supported by relevant staff. Child then readmitted into 
school. BL, SENDCo and Headteacher to monitor. 

11 Permanent exclusion Determined by the Headteacher and Governing Body in agreement with 
the Flying High Partnership. 



 
 
 
 
Please note: While the stepped approach is the standard to managing most behaviours at Porchester, it 
is not strictly linear. In the event of a significant behaviour incident, staff are expected to bypass the initial 
stages and move directly to the highest stage of response to ensure the safety and wellbeing of everyone 
involved. 
 
! ǎƛƎƴƛŬŎŀƴǘ ōŜƘŀǾƛƻǳǊ ƛƴŎƛŘŜƴǘ ƛǎ ŀƴȅ ŀŎǝƻƴ ōȅ ŀ ŎƘƛƭŘ ǘƘŀǘΥ 

Ψ{ǳōǎǘŀƴǝŀƭƭȅ ŘƛǎǊǳǇǘǎ ƭŜŀǊƴƛƴƎΣ ǇƻǎŜǎ ŀ Ǌƛǎƪ ǘƻ ǘƘŜ ǎŀŦŜǘȅ ƻǊ ǿŜƭƭōŜƛƴƎ ƻŦ ŎƘƛƭŘǊŜƴ ƻǊ ǎǘŀũΣ ƛƴǾƻƭǾŜǎ 

ŘƛǎŎǊƛƳƛƴŀǘƻǊȅ ƻǊ ŀōǳǎƛǾŜ ƭŀƴƎǳŀƎŜ ƻǊ ŎƻƴŘǳŎǘΣ ǊŜǎǳƭǘǎ ƛƴ ƘŀǊƳ ƻǊ ƛƴƧǳǊȅΣ ƻǊ ǊŜǉǳƛǊŜǎ ƛƴǘŜǊǾŜƴǝƻƴ 

ōŜȅƻƴŘ ǎǘŀƴŘŀǊŘ ŎƭŀǎǎǊƻƻƳ ƳŀƴŀƎŜƳŜƴǘΦΩ 

!ƭƭ ǎƛƎƴƛŬŎŀƴǘ ōŜƘŀǾƛƻǳǊ ƛƴŎƛŘŜƴǘǎ ŀǊŜ ǊŜŎƻǊŘŜŘ ƻƴ /thaǎΦ 

Beyond challenging behaviour  
 
!ǘ ǘƛƳŜǎΣ ŀ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊ Ƴŀȅ ŜǎŎŀƭŀǘŜ ǘƻ ŀ Ǉƻƛƴǘ ǿƘŜǊŜ ƛƳƳŜŘƛŀǘŜ ŀŎǘƛƻƴ ƛǎ ƴŜŜŘŜŘ ƛƴ ƻǊŘŜǊ ǘƻ ƪŜŜǇ 
the child or others safe or the behaviour is deemed too serious for the steps above e.g. serious 
verbal/physical abuse, racism, bullying (see also Anti-bullying policy which includes details of prevention 
of bullying), malicious allegations. In this case, the teacher will request the support of SLT or the Head 
Teacher straight away. SLT/the Head Teacher will decide what action is needed depending on the 
circumstances. Wherever possible, the action should be restorative in nature. Members of staff can use 
reasonable force to prevent pupils from committing an offence, injuring themselves or others, or 
damaging property and to maintain good order and discipline at school or among children (see also 
Physical Intervention policy). 
 

Behaviour Resulting Consequence 

Answering back Straight to Step  3 

Refusing to conform/deviance Straight to Step 4 

 

Repeated answering back/deviance Straight to Step 5 and 6 

Inappropriate language Straight to Step 6 

Straight to step 7 if the language is threatening 

or extreme swear words are used. 

 

Inappropriate physical contact Straight  to  Step  7 

 
Beyond challenging behaviour will be logged on CPOMS. 



Lunchtime Behaviour Procedures 

The School Rules apply at lunchtime just as they do at other times.  

Actions will vary from those in the classroom as the environment is different. 

Challenging behaviour at lunchtime: 

 
Resulting Consequence 

Step 1 Quiet Word 

Step 2 Two minutes time-out (stand with the midday/TA). Child returns to play.  

Step 3 If child continues to be challenging, Midday calls for (1) Class Teacher (2) SLT 

member (3) Headteacher. 

They will speak to the child about their behaviour: 
(a) the reason for the behaviour 
(b) the impact of the behaviour on others 
(c) how can the child move forward when they return to the classroom? (repair)  

 Remain in the area for up to 5 minutes to ensure that the child is settled.  

Step 4 If the behaviour continues to be challenging, midday calls for staff as above, the 
child will be brought inside/out of the hall and remain under the supervision of the 
staff member for the remainder of lunchtime.  

 
Assembly Exceptions 
 

Assembly Conduct 

Any child causing a disturbance once Will be given a verbal warning 

2nd disturbance / warning Another verbal warning given and the child to be 

move to sit near an adult ς step 4 of the 

consequence chart. 

 

After any of the above steps, the staff must adopt unconditional positive regard so that the child knows that they 
can move forward.  

If a child has been referred to the HT/DHT more than twice in a half term, the class teacher will seek advice from 
the Phase Lead. Actions could include:  

¶ home/school diary 

¶ dojo messages home 

¶ peer buddy 

¶ social group intervention  

¶ pastoral referral  

¢ƘŜ Ŏƭŀǎǎ ǘŜŀŎƘŜǊ ǿƛƭƭ Ŏŀƭƭ ǘƘŜ ŎƘƛƭŘΩǎ ǇŀǊŜƴǘǎ ǘƻ ŜȄǇƭŀƛƴ ǿƘŀǘ Ƙŀǎ ōŜŜƴ ŀƎǊŜŜŘ ŀƴŘ ǿƘȅΣ ƻǳǘƭƛƴƛƴƎ Ƙƻǿ ǘƘŜȅ Ŏŀƴ 
support at home.  

 

Responding to misbehaviour from children with SEND 

At Porchester we recognise that ŎƘƛƭŘǊŜƴΩǎ behaviour may be impacted by a special educational need or 



disability (SEND). When incidents of misbehaviour arise, we will consider them in relation to a childΩǎ 
SEND, although we recognise that not every incident of misbehaviour will be connected to their SEND. 
Decisions on whether a ŎƘƛƭŘΩs SEND had an impact on an incident of misbehaviour will be made on a 
case-by-case basis.  

When dealing with misbehaviour from children with SEND, especially where their SEND affects their 
behaviour, the school will take its legal duties into account when making decisions about enforcing the 
behaviour policy. The legal duties include: 

Taking reasonable steps to avoid any substantial disadvantage to a disabled pupil being caused by the 
ǎŎƘƻƻƭΩǎ ǇƻƭƛŎƛŜǎ ƻǊ ǇǊŀŎǘƛŎŜǎ όEquality Act 2010) 

Using our best endeavours to meet the needs of pupils with SEND (Children and Families Act 2014) 

If a child has an Education, Health and Care Plan (EHCP), the school will work closely with the local 
authority and external agencies to ensure provisions set out in that plan are in place. 

As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of 
misbehaviour, and put in place support and a behaviour plan to help prevent these incidents from 
occurring. Any preventative measures will consider the specific circumstances and requirements of the 
child concerned. 

Adapting sanctions for children with SEND 

When considering a behavioural sanction for a child with SEND, the school will consider whether: 

¶ The child was unable to understand the rule or instruction  

¶ The child was unable to act differently at the time because of their SEND  

¶ The child was likely to behave aggressively due to SEND  

LŦ ǘƘŜ ŀƴǎǿŜǊ ǘƻ ŀƴȅ ƻŦ ǘƘŜǎŜ ƛǎ ΨȅŜǎΩΣ ƛǘ Ƴŀȅ ōŜ ǳƴƭŀǿŦǳƭ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭ ǘƻ ǎŀƴŎǘƛƻƴ ǘƘŜ child for the 
behaviour. The school will then assess whether it is appropriate to use a sanction and if so, whether any 
reasonable adjustments need to be made to the sanction.  

Considering whether a child displaying challenging behaviour may have unidentified SEND 

At Porchester, tƘŜ ǎŎƘƻƻƭΩǎ Special Educational Needs and Disabilities Co-ordinator (SENDCo) will evaluate 
a child who exhibits challenging behaviour to determine whether they have any underlying needs that 
are not currently being met. Where necessary, support and advice will also be sought from external 
agencies to identify or support specific needs. When needs are identified in a child, school will liaise with 
external agencies, and a SEND Support Plan and Safety Passport will be put in place in partnership with 
parents and carers. These plans will be reviewed at least termly.  

Children with an Education, Health, and Care plan (EHCP) 

The provisions set out in the EHC plan will be put in place in partnership with the local authority, 
external agencies and parents/carers. If as a school we have a concern about the behaviour of a child 
with an EHC plan, we will contact the local authority to discuss the matter and may request an 
emergency review of the EHC plan. 

For further information please refer to our SEND Policy. 

.ǳƭƭȅƛƴƎ ŀƴŘ ΨǊŜƭŀǘƛƻƴŀƭ ŎƻƴŦƭƛŎǘΩ 

https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.legislation.gov.uk/ukpga/2014/6/contents


Porchester and Nottinghamshire Local Authority use the definition of bullying provided by the Anti-Bullying 

Alliance: 

ά.ǳƭƭȅƛƴƎ ƛǎ ǘƘŜ repetitive, intentional hurting of one person or group by another person or group, where 

the relationship involves an imbalance of power. Bullying can be physical, verbal, or psychological. It can 

ƘŀǇǇŜƴ ŦŀŎŜ ǘƻ ŦŀŎŜ ƻǊ ƻƴƭƛƴŜΦέ 

At Porchester ǿŜ ǳǎŜ ǘƘŜ ǘŜǊƳ ΨǊŜƭŀǘƛƻƴŀƭ ŎƻƴŦƭƛŎǘΩ ǿƘŜƴ ŘƛǎŎǳǎǎƛƴƎ ŦǊƛŜƴŘǎƘƛǇ Ŧŀƭƭƻǳǘǎ ƻǊ ƛƴŎƛŘŜƴǘǎ ƻŎŎǳǊǊƛƴƎ 

between children that do not fall into the category of bullying. Relational conflict usually involves individuals 

or groups who are relatively similar in power and status, the behaviours happen occasionally and could be 

considered accidental. Usually, following an incident, children show remorse and there is a general willingness 

to make things right or resolve the conflict.  Not all relational conflict or falling out leads to bullying, but we 

are aware that some do and that unresolved bad feelings or relationship problems left unaddressed can be 

the start of a pattern of behaviour in which the intention becomes to cause harm or distress.  

wŜƎŀǊŘƭŜǎǎ ƻŦ ǿƘŜǘƘŜǊ ŀƴ ƛƴŎƛŘŜƴǘ ƻǊ ǎƛǘǳŀǘƛƻƴ ƛǎ ŘŜŜƳŜŘ ŀǎ ΨǊŜƭŀǘƛƻƴŀƭ ŎƻƴŦƭƛŎǘΩ ƻǊ ΨōǳƭƭȅƛƴƎΩΣ ƻǳǊ ǎŎƘƻƻƭ ǿƛƭƭ 

address the situation and support the children to resolve any negative feelings. At Porchester we monitor 

ŎƘƛƭŘǊŜƴ ŦƻƭƭƻǿƛƴƎ ŀ ΨǊŜƭŀǘƛƻƴŀƭ ŎƻƴŦƭƛŎǘΩ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜ ǎƛǘǳŀǘƛƻƴ Ƙŀǎ ōŜŜƴ ǊŜǎƻƭǾŜŘ ŀƴŘ ŘƻŜǎ ƴƻǘ ŜǎŎŀƭŀǘŜ 

to bullying. As a school we challenge, address, and monitor any incidents of bullying, to ensure the bullying 

does not continue and that all children feel supported.  

For further information please refer to our Anti Bullying Policy. 

Beyond challenging 
 
At times a ŎƘƛƭŘΩǎ behaviour may escalate to a point where immediate action is needed to keep 
the child or others safe or the behaviour is deemed too serious for the steps above e.g., 
verbal/physical abuse, racism, bullying. In this case, the teacher or TA will request the support of 
the Head Teacher straight away. The Head Teacher will decide what action is needed depending 
on the circumstances. Wherever possible, the action should be restorative in nature. 
 
Beyond challenging behaviour will be logged on the behaviour monitoring system, by a member of the 
Senior Leadership Team. 

Minimising the Need for Restrictive Intervention, including the use of Reasonable Force  

Porchester Junior School is committed to creating a safe, supportive and nurturing environment where 

restrictive interventions are used only as a last resort, never as a disciplinary measure, and always in 

accordance with the law. Restrictive interventions include any physical or non-physical action that 

ǊŜǎǘǊƛŎǘǎ ŀ ŎƘƛƭŘΩǎ ƳƻǾŜƳŜƴǘΣ ƭƛōŜǊǘȅΣ ƻǊ ŦǊŜŜŘƻƳ ƻŦ ŀŎǘƛƻƴΦ 

All interventions must be necessary, reasonable, proportionate, and the least restrictive option 

available. Staff will always prioritise de-escalation, prevention and positive behaviour support to 

minimise the use of restrictive practices. 

 

Definitions (Aligned with DfE Statutory Guidance, April 2026) 

Restrictive Interventions: Any physical or non-physical action that prevents, restricts, or subdues the 

movement of a pupil (whole body or part of the body). 

 

This includes: 

Reasonable Force ς Using no more force than is necessary to prevent harm, damage, or disorder. It is 

used only when essential to maintain safety. 

Physical Restraint ς IƻƭŘƛƴƎ ƻǊ ǊŜǎǘǊƛŎǘƛƴƎ ŀ ǇǳǇƛƭΩǎ ƳƻǾŜƳŜƴǘΣ ǎǳŎƘ ŀǎ ƘƻƭŘƛƴƎ ŀǊƳǎΣ ƎǳƛŘƛƴƎ ŦƛǊƳƭȅΣ ƻǊ 

stopping unsafe actions. 

https://anti-bullyingalliance.org.uk/tools-information/all-about-bullying
https://anti-bullyingalliance.org.uk/tools-information/all-about-bullying


Non-Force Restrictive Intervention ς Actions that restrict freedom of movement without physical force, 

including blocking movement, directing movement, preventing exit, or removing mobility aids (e.g., 

crutches). 

Guided Physical Intervention ς Low-level, non-forceful contact to guide a pupil to safety. 

Seclusion ς Confining a pupil alone in a room or space and preventing them from leaving. Seclusion is a 

restrictive intervention and must never be used as punishment; it may only be used in emergency 

situations to maintain immediate safety. Any seclusion must be time-limited, continuously supervised, and 

used only to manage an immediate safety risk; it must be recorded and reported. 
 

Minimising the Need for Restrictive Intervention 

Porchester Junior School employs proactive approaches including de-escalation strategies, relational 

support, curriculum adaptation, behaviour plans and environmental adjustments to prevent situations 

escalating to crisis. 

 

For children with SEND, medical, or mental health needs, the school uses individual behaviour support 

plans, created collaboratively with parents/carers, to reduce the likelihood of restrictive interventions 

being needed. 

 

Authorisation of Staff 

Under Section 93 of the Education and Inspections Act 2006, the Headteacher authorises staff to use 

reasonable force when legally permitted. 

All members of school staff have a legal power to use reasonable force where this is necessary, 

proportionate and the least restrictive option to prevent injury, crime, serious damage to property, or 

significant disruption. The Headteacher may also authorise other adults (e.g., volunteers on school visits) 

to use this power in line with law and guidance. 
 

Deciding Whether to Use Restrictive Intervention 

When considering use of restrictive intervention, staff must apply the following principles: 

ω Lǎ ǘƘŜǊŜ ŀƴ ƛƳƳŜŘƛŀǘŜ Ǌƛǎƪ ƻŦ ƘŀǊƳ ǘƻ ǘƘŜ ǇǳǇƛƭ ƻǊ ƻǘƘŜǊǎΚ 

ω Lǎ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ƴŜŎŜǎǎŀǊȅ ŀƴŘ ǇǊƻǇƻǊǘƛƻƴŀǘŜΚ 

ω Lǎ ǘƘƛǎ ǘƘŜ ƭŜŀǎǘ ǊŜǎǘǊƛŎǘƛǾŜ ƻǇǘƛƻƴ ŀǾŀƛƭŀōƭŜΚ 

ω IŀǾŜ ŘŜ-escalation attempts been made where possible? 

ω !ǊŜ {9b5Σ ƳŜŘƛŎŀƭ ƴŜŜŘǎΣ ǘǊŀǳƳŀΣ ƻǊ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŘƛŦŦŜǊŜƴŎŜǎ ǊŜƭŜǾŀƴǘ ǘƻ ǘƘŜ ōŜƘŀǾƛƻǳǊΚ 

 

Using Reasonable Force and Other Restrictive Interventions 

If restrictive intervention is necessary, staff must: 

ω ¦ǎŜ ǘƘŜ ƳƛƴƛƳǳƳ ŦƻǊŎŜ ƻǊ ǊŜǎǘǊƛŎǘƛƻƴ ǊŜǉǳƛǊŜŘ ŦƻǊ ǘƘŜ ǎƘƻǊǘŜǎǘ ǇƻǎǎƛōƭŜ ǘƛƳŜΦ 

ω !ǾƻƛŘ ŀŎǘƛƻƴǎ ƭƛƪŜƭȅ ǘƻ ŎŀǳǎŜ ƛƴƧǳǊȅ ǳƴƭŜǎǎ ǘƘŜǊŜ ƛǎ ƴƻ ŀƭǘŜǊƴŀǘƛǾŜ ǘƻ ǇǊŜǾŜƴǘ ǎŜǊƛƻǳǎ ƘŀǊƳΦ 

ω {ŜŜƪ ǎǳǇǇƻǊǘ ŦǊƻƳ ŀƴƻǘƘŜǊ ŀŘǳƭǘ ǿƘŜƴŜǾŜǊ ǇƻǎǎƛōƭŜΦ 

ω /ƻƴǘƛƴǳŜ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ǿƛǘƘ ǘƘŜ child throughout the incident. 

 

Recording and Reporting  

The school will record and report in line with: 

ω ¢ƘŜ {ŎƘƻƻƭǎ όwŜŎƻǊŘƛƴƎ ŀƴŘ wŜporting of Seclusion and Restraint) (England) Regulations 2025 (in force 1 

April 2026) for any seclusion or restraint. 

ω 5Ŧ9 ǎǘŀǘǳǘƻǊȅ ƎǳƛŘŀƴŎŜ ό!ǇǊƛƭ нлнсύ ǳƴŘŜǊ ǎфо! 9ŘǳŎŀǘƛƻƴ ŀƴŘ LƴǎǇŜŎǘƛƻƴǎ !Ŏǘ нллс ŦƻǊ ŜŀŎƘ ǎƛƎƴƛŦƛŎŀƴǘ 

incident involving the use of force. 

 

Parents/carers will be informed as soon as practicable: 



ω !ƭƭ ǎŜŎƭǳǎƛƻƴ ƛƴŎƛŘŜƴǘǎΦ 

ω !ƭƭ ǊŜǎǘǊŀƛƴǘ ƛƴŎƛŘŜƴǘǎ όǇƘȅǎƛŎŀƭ ƻǊ ƴƻƴ-physical). 

ω !ƭƭ ǎƛƎƴƛŦƛŎŀƴǘ ƛƴŎƛŘŜƴǘǎ ƛƴǾƻƭǾƛƴƎ ǳǎŜ ƻŦ ŦƻǊŎŜΦ 

 

This includes: 

ω .ƭƻŎƪƛƴƎ ƻǊ ǊŜǎǘǊƛŎǘƛƴƎ ƳƻǾŜƳŜƴǘΦ 

ω 5ƛǊŜŎǘƛƴƎ ƻǊ ǎǘŜŜǊƛƴƎ ŀ child where freedom of movement is restricted. 

ω wŜƳƻǾƛƴƎ Ƴƻōƛƭƛǘȅ ŀƛŘǎΦ 

ω !ƴȅ ǊŜǎǘǊŀƛƴǘ ǘŜŎƘƴƛǉǳŜΦ 

ω !ƴȅ ƛƴŎƛŘŜƴǘ ǘƘŀǘ ǊŜǎǳƭǘǎ ƛƴ ƴƻǘŀōƭŜ ŘƛǎǘǊŜǎǎ ǘƻ ǘƘŜ child. 

 

Records must include the rationale, actions taken, level of risk, pupil voice and post-incident actions. 

Patterns will be analysed by senior leaders and governors to ensure safe practice (see Appendix 8). 

 

Post-Incident Support 

Porchester will ensure that pupils and staff involved in a restrictive intervention receive timely 

emotional, physical and relational support. Children will be given an opportunity to express their views. 

 

Training 

Staff identified as likely to need to use reasonable force will receive appropriate training covering the 

law, prevention and de-escalation, with regular refreshers. 

 

Oversight and Governance 

The governing body will review data on restrictive interventions to ensure compliance, identify patterns 

and reduce their use. 

 

Behaviour Plan (Safety Passport) 

A behaviour plan (safety passport) is designed to support children in making the right choices and 
ŜŘǳŎŀǘƛƴƎ ǘƘŜƳ ǿƛǘƘ ŎƻǇƛƴƎ ǎǘǊŀǘŜƎƛŜǎ ŀƴŘ ŀ ΨǘƻƻƭƪƛǘΩ ŦƻǊ ǇƻǎƛǘƛǾŜ ōŜƘŀǾƛƻǳǊǎΦ  

The plan will be devised:  

¶ Using a reflection and analysis of the behaviour presented and identification of triggers.  
¶ /ǊŜŀǘƛƴƎ ŀ ǇŜǊǎƻƴŀƭƛǎŜŘ ǇƭŀƴΣ ƛƴ ƭƛƴŜ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇƻƭƛŎȅΦ  
¶ A meeting between the class teacher and behaviour lead/SENDCo to agree actions and targets 

to be set, with a clear timeline e.g. referral to external agencies, pastoral support plan, SALT.  
¶ Planning provision with appropriate external agencies 
¶ Parental meeting to be held to discuss behaviour concerns, triggers and to work through the 

plan with parents/carers and the child.  
¶ Risk Assessment if required where the use of restrictive interventions need to be considered as 

a last resort where behaviours could be considered harmful to the child and others 

Staff will help children to understand the impact of their behaviour for others following a behaviour 
incident. This will not be done until the child has been given time to calm and recover following an 
incident.  

Whilst the child is returning to baseline, following an incident, there will be no discussion of what has 
happened, and the member of staff dealing with the incident will nurture their recovery. This may 
include offering comfort, sensory room time, drinks etc. Once back at baseline, a discussion will take 
place around what happened and what the impact of their behaviour has been for other children, staff 
members as well as the school learning environment.  



 
Use of Alternative Provision 

A child may attend Alternative Provision when their behaviour places them at risk of suspension or 

permanent exclusion, when they require short term support to address behavioural or emotional needs, 

or when they are temporarily unable to access learning in the mainstream environment. 

Decision-Making and Placement 

Decisions to use Alternative Provision are made only after school strategies have been exhausted and in 

the best interests of the child. Each placement decision considers age, ability, needs, safeguarding and 

provider suitability. Porchester Junior School commissions Alternative Provision only with registered, 

qualityȤassured providers or unregistered providers approved and qualityȤassured by the Local Authority. 

Alternative Provision is not a substitute for a special school place, and every placement includes a clear 

transition plan reviewed with parents/carers. 

Expectations for Behaviour in Alternative Provision 

Children placed in Alternative Provision ǊŜƳŀƛƴ ǎǳōƧŜŎǘ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ .ŜƘŀǾƛƻǳǊ tƻƭƛŎȅΦ !lternative 

Provision providers are expected to reinforce behavioural expectations, provide structured and 

supervised learning, and support children in regulating their behaviour and remaining engaged in 

education. 

Monitoring and Oversight 

Porchester Junior School ǊŜǘŀƛƴǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ ǘƘŜ ŎƘƛƭŘΩǎ ǿŜƭŦŀǊŜΣ ǇǊƻƎǊŜǎǎ ŀƴŘ ǎŀŦŜǘȅ ǘƘǊƻǳƎƘƻǳǘ 

their placement. Staff maintain regular communication with providers, monitor attendance, behaviour 

and progress, and ensure safeguarding standards remain consistently high. 

Reintegration 

Every Alternative Provision placement includes a planned reintegration created in collaboration with the 

provider, external agencies where appropriate, and parents/carers. Support may include pastoral input, 

curriculum adjustments and phased reintegration into mainstream education. 

Relationship with Suspensions and Exclusions 

Alternative Provision may be considered as an alternative to suspension or permanent exclusion where 

appropriate and in the best interests of the child. The DfE recognises offȤsite direction and Alternative 

Provision as valid behaviour management tools. 

Suspension and Permanent Exclusion 

Suspensions (formerly known as fixed-term suspensions) and permanent exclusions are extremely rare and 

are only issued in response to serious incidents, or to persistent challenging behaviour which has not improved 

following in school support, sanctions, and interventions. 

Only the Headteacher may decide to suspend (for a specified number of school days) or permanently exclude 

a child, in line with DfE statutory guidance (Aug 2024). The governing boardΩǎ role is to consider the 

IŜŀŘǘŜŀŎƘŜǊΩǎ ŘŜŎƛǎƛƻƴ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ǘƘŜ ǘƘǊŜǎƘƻƭŘǎ ǎŜǘ ƻǳǘ ƛƴ ǘƘŜ ƎǳƛŘŀƴŎŜ ŀƴŘκƻǊ ǿƘŜǊŜ ǇŀǊŜƴǘǎκŎŀǊŜǊǎ 

request a review. During a suspension, children are usually not on site; however, they may attend school 

arranged meetings (e.g., reintegration). The school will arrange suitable education from day 6 of a suspension. 

The school may also use in school provision (internal exclusion) where appropriate; this is not a statutory 

suspension.  



After a suspension, parents and carers will be required to attend the reintegration meeting along with relevant 

external agencies (where applicable) to review the revised provision and to reduce the risk of further 

suspensions or a permanent exclusion. 

In line with the latest Department for Education guidance, a permanent exclusion is a measure of last resort, 

used only when all other reasonable measures have been exhausted. The decision to permanently exclude a 

child will only be taken by the Headteacher in response to a serious breach or persistent breaches of the 

ǎŎƘƻƻƭΩǎ tƻǎƛǘƛǾŜ .ŜƘŀǾƛƻǳǊ tƻƭƛŎȅΣ ŀƴŘ ǿƘŜǊŜ ŀƭƭƻǿƛƴƎ ǘƘŜ ŎƘƛƭŘ ǘƻ ǊŜƳŀƛƴ ƛƴ ǎŎƘƻƻƭ ǿƻǳƭŘ ǎŜǊƛƻǳǎƭȅ ƘŀǊƳ ǘƘŜ 

education or welfare of the child or others in the school community.  

At Porchester Junior School, we understand that any decision must be lawful, reasonable, and procedurally 

ŦŀƛǊΣ ǘŀƪƛƴƎ ƛƴǘƻ Ŧǳƭƭ ŀŎŎƻǳƴǘ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎǘŀǘǳǘƻǊȅ ŘǳǘƛŜǎ ǳƴŘŜǊ ǘƘŜ 9ǉǳŀƭƛǘȅ !Ŏǘ нлмл ŀƴŘ ǘƻǿŀǊŘǎ ŎƘƛƭŘǊŜƴ 

with Special Educational Needs and Disabilities (SEND). 

Following a permanent exclusion, the school will notify parents/carers, the local authority, and (if applicable) 

ǘƘŜ ŎƘƛƭŘΩǎ ǎƻŎƛŀƭ ǿƻǊƪŜǊ ƻǊ ±ƛǊǘǳŀƭ {ŎƘƻƻƭ IŜŀŘ ǿƛǘƘƻǳǘ ŘŜƭŀȅΦ ¢ƘŜ ƎƻǾŜǊƴƛƴƎ ōoard will meet within 15 school 

days to consider reinstatement. After the meeting, the governing board will notify parents/carers, the 

Headteacher and the local authority in writing about their decision and the reasons behind it. If the permanent 

exclusion is overturned, the child will be reinstated. If the exclusion is upheld, the written notification will 

confirm the permanent exclusion and inform parents/carers of their right to request an Independent Review 

tŀƴŜƭ όLwtύ ǿƛǘƘƛƴ мр ǎŎƘƻƻƭ Řŀȅǎ ƻŦ ǊŜŎŜƛǾƛƴƎ ǘƘŜ ōƻŀǊŘΩǎ ŘŜŎƛǎƛƻƴΦ ¢ƘŜ ōƻŀǊŘ ǿƛƭƭ ƻƴƭȅ ǊŜƳƻǾŜ ǘƘŜ ŎƘƛƭŘ ŦǊƻƳ 

the school admission register after 15 school days have passed without an IRP application or if parents/carers 

confirm they will not seek a review.  

Monitoring and evaluating behaviour 

The Senior Leadership team will analyse data termly including significant behavioural incidents, 
attendance, suspensions, and exclusions. We will also seek perceptions of the school behaviour culture 
for staff, children and parents and carers via questionnaires throughout the academic year. This 
information will be used to further strengthen behaviour culture and practice, and make sure the school 
is meeting its duties under the Equality Act 2010.  

Staff Support  

At Porchester we recognise the importance of providing Continued Professional Learning and emotional 
support to all staff so that staff feel confident to deliver on this policy and to help manage stress. We do 
this in the following ways:  

¶ School Behaviour Lead and SLT support and advice 

¶ A culture where the staff have the confidence to share questions, ideas, and feelings 

¶ A team approach to finding solutions (you are not on your own) 

¶ Flying High Partnership support available 

¶ Staff and INSET training 

¶ External Agency support and advice  

Safeguarding  

As a school we take all our safeguarding responsibilities extremely seriously. We recognise that children 
can be vulnerable in many ways and that the dangers in the online world are as much a threat as those in 
the real world. We have ensured that our staff understand what makes some children and adults more 
vulnerable to certain risk factors; how to recognise the signs of somebody at risk; and what to do if they 
have a cause for concern. We include in our consideration of risk radicalisation and extremism; female 



genital mutilation; peer on peer abuse; sexual violence and harassment; forced marriage and honour-
based violence; and child sexual exploitation. We will ensure that any changes in behaviour or patterns of 
attendance are identified quickly and that appropriate action is taken swiftly and is proportionate to the 
level of concern. We will work with the whole school community to ensure all our stakeholders understand 
our wider safeguarding responsibilities and work in partnership with us to keep our children safe. 

For further information please see our Child Protection and Attendance Policies.  

Searching, Screening and Confiscation 

{ŜŀǊŎƘƛƴƎΣ ǎŎǊŜŜƴƛƴƎ ŀƴŘ ŎƻƴŦƛǎŎŀǘƛƻƴ ƛǎ ŎƻƴŘǳŎǘŜŘ ƛƴ ƭƛƴŜ ǿƛǘƘ ǘƘŜ 5Ŧ9Ωǎ Searching, Screening and 
Confiscation guidance. 
Searches will normally be carried out by 2 members of staff, and by a staff member of the same sex as 
the child where reasonably practicable, unless there is a risk of serious harm if the search is not 
conducted immediately. Strip searches are police-led only; where these occur on site, the school will 
follow DfE expectations on after-care and parental notification. 

!ƴȅ ƳŜƳōŜǊ ƻŦ ǎǘŀŦŦ Ƴŀȅ ŎŀǊǊȅ ƻǳǘ ŀ ǎŜŀǊŎƘ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘΩǎ ŎƻƴǎŜƴǘΦ {ŜŀǊŎƘŜǎ ǿƛǘƘƻǳǘ ŎƻƴǎŜƴǘ ǿƛƭƭ ƻƴƭȅ 
be carried out by members of staff who have been authorised to do so by the Headteacher. Authorised 
ǎǘŀŦŦ Ƴŀȅ ǎŜŀǊŎƘ ŀ ŎƘƛƭŘΩǎ ǇƻŎƪŜǘǎ ƻǊ ǇƻǎǎŜǎǎƛƻƴǎΦ !uthorised staff will only carry out a search if they 
believe: 

¶ a child is in possession of a prohibited item 

¶ not doing the search would put the child, other children or staff at risk 

¶ the search does not pose a safeguarding risk 

The search will be explained to the child, and they will be requested to co-ƻǇŜǊŀǘŜΦ CƻǊ ŜȄŀƳǇƭŜΥ άL ǿƻǳƭŘ 
ƭƛƪŜ ȅƻǳ ǘƻ ǎƘƻǿ ƳŜ ƛƴǎƛŘŜ ȅƻǳǊ ōŀƎ ŀƴŘ ǘǳǊƴ ƻǳǘ ȅƻǳǊ ǇƻŎƪŜǘǎΦέ LŦ ǘƘŜ ŎƘƛƭŘ ǊŜŦǳǎŜǎ ǘƻ Ŏƻ-operate, the 
authorised staff member will inform the Headteacher, who will determine next steps on a case by case 
basis. The staff member who carries out the search will inform the DSL without delay where there were 
reasonable grounds to suspect a child had a prohibited item and/or where the search reveals a 
safeguarding concern. 

All searches will be recorded on CPOMs and parents/carers will be informed as soon as reasonably 
practicable. 

Any prohibited items will be confiscated and parents/carers informed. If a child is suspected of criminal 
behaviour, the school will assess whether to report the incident to the police. 

Zero-tolerance approach to sexual harassment and sexual violence 

We are committed to a whole school approach to ensure the prevention, early identification, and 
appropriate management of child-on-child abuse within our school and beyond. We recognise that child-
on-child abuse can manifest itself in many ways with some including: 

¶ Sexual Harassment ς (defined as the unwanted conduct of a sexual nature, including sexual 
remarks, sexual taunts, physical behaviour or online sexual harassment) 

¶ Sexual Violence 

Children ŀǊŜ ŜƴŎƻǳǊŀƎŜŘ ǘƻ ǊŜǇƻǊǘ ŀƴȅǘƘƛƴƎ ǘƘŀǘ ƳŀƪŜǎ ǘƘŜƳ ǳƴŎƻƳŦƻǊǘŀōƭŜΣ ƴƻ ƳŀǘǘŜǊ Ƙƻǿ ΨǎƳŀƭƭΩ ǘƘŜȅ 
feel it might be. 

¢ƘŜ ǎŎƘƻƻƭΩǎ ǊŜǎǇƻƴǎŜ ǿƛƭƭ ōŜΥ 

¶ Proportionate 

¶ Considered 



¶ Supportive 

¶ Decided on a case-by-case basis 

In cases where this child-on-child abuse is identified, we will follow our child protection procedures, taking 
a contextualised approach to support all children and young people who have been affected by the 
situation. Some of these behaviours and actions ƘŀǾŜ ōŜŜƴ ǊŜŦŜǊǊŜŘ ǘƻ ƛƴ ǘƘŜ ŀōƻǾŜ ΨBeyond Challenging 
ǎŜŎǘƛƻƴΩ ŀƴŘ ƻǳǊ Ψ/ƘƛƭŘ tǊƻǘŜŎǘƛƻƴΩ ǇƻƭƛŎy.  

 

Complaints and Allegations  

Our school aims to be fair, open, and honest when dealing with any complaint. We consider all complaints 
and deal with them as swiftly as possible. We aim to resolve any complaint through dialogue and mutual 
understanding, and, in all cases, we put the interests of the child above all other issues. We provide 
sufficient opportunity for any complaint to be fully discussed and then resolved.  

For further details please refer to our Complaints Policy.  

We will also make clear to our children that they have a right and are able to question/complain about 
the use of reasonable force.  We will ensure that mechanisms are in place for children, parents, carers 
and staff to voice the opinions, comments or concerns through face-to-face dialogues, use of home / 
school diaries or by telephone.  

Transition 

At Porchester, we ensure any children joining our school receives an induction from a member of the 
Senior Leadership Team to familiarise them with the behaviour policy and the wider school culture. To 
ensure a smooth transition to the next year, Children have transition sessions with their new teacher(s). 
In addition, staff members hold transition meetings. To ensure behaviour is continually monitored and 
the right support is in place, information relating to child is transferred to relevant staff at the start of the 
term or year. 

Policy links  
This policy links to the following policies in school:  

¶ Relationships, Sex and Health Education  
¶ Anti-bullying  
¶ Equality  
¶ Health and Safety  
¶ Child Protection and Safeguarding  
¶ On-line safety (including Social Media) 
¶ Teaching and Learning  
¶ SEND  
¶ Staff Handbook 

 
Policy written by: Gemma Rolley (Behaviour Lead) and Vicki Welsby (Headteacher) in consultation with 
all staff 
Date written: March 2026 
Approved by: SLT & FGB 
Review date: September 2026 
¢Ƙƛǎ ǇƻƭƛŎȅ ǿŀǎ ǿǊƛǘǘŜƴ ǿƛǘƘ ǊŜŦŜǊŜƴŎŜ ǘƻ ǘƘŜ b// ōŜƘŀǾƛƻǳǊ ǘƻƻƭƪƛǘ ά¦ƴŘŜǊǎǘŀƴŘƛƴƎ .ŜƘŀǾƛƻǳǊ ƛƴ 
Schools: A Relationship-ōŀǎŜŘ !ǇǇǊƻŀŎƘ ǘƻ LƴŎƭǳǎƛƻƴέ ς adapt according to appropriate LA guidance 
 

This policy is based on legislation and advice from the Department for Education (DfE) on: 



Keeping children safe in education 

Behaviour in schools: advice for headteachers and school staff 2024 

Searching, screening and confiscation 

The Equality Act 2010 

Suspension and permanent exclusion guidance 

Use of reasonable force and other restrictive interventions guidance 

Supporting pupils with medical conditions at school  

Special Educational Needs and Disability (SEND) Code of Practice 

Arranging Alternative Provision - guide for LAs and schools 

 

Schedule 1 of the Education (Independent School Standards) Regulations 2014; paragraph 7 outlines a 
ǎŎƘƻƻƭΩǎ Řǳǘȅ ǘƻ ǎŀŦŜƎǳŀǊŘ ŀƴŘ ǇǊƻƳƻǘŜ ǘƘŜ ǿŜƭŦŀǊŜ ƻŦ ŎƘƛƭŘǊŜƴΣ ǇŀǊŀƎǊŀǇƘ ф ǊŜǉǳƛǊŜǎ ǘƘŜ ǎŎƘƻƻƭ ǘƻ ƘŀǾŜ 
a written behaviour policy, and paragraph 10 requires the school to have an anti-bullying strategy 

DfE guidance explaining that academies should publish their behaviour policy and anti-bullying strategy  

 
Minimising the Need for Restrictive Interventions (Including Reasonable Force) 
At Porchester Junior School, ǿŜ Ŧƻƭƭƻǿ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ŦƻǊ 9ŘǳŎŀǘƛƻƴΩǎ wŜǎǘǊƛŎǘƛǾŜ ƛƴǘŜǊǾŜƴǘƛƻƴǎΣ 
including the use of reasonable force, in schools guidance, effective 1 April 2026. This guidance 
strengthens expectations around prevention, proportionality, recordȤkeeping and safeguarding. 
 
We emphasise: 
ω 9ŀǊƭȅ ƛƴǘŜǊǾŜƴǘƛƻƴΣ ǇǊŜǾŜƴǘƛƻƴ ŀƴŘ ŘŜȤescalation. 
ω ¦ƴŘŜǊǎǘŀƴŘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ needs, emotions and triggers. 
ω 9Ƴƻǘƛƻƴ /ƻŀŎƘƛƴƎ ŀƴŘ ǊŜǎǘƻǊŀǘƛǾŜ ǇǊŀŎǘƛŎŜǎΦ 
 
Restrictive interventions may be used only when necessary to: 
ω tǊŜǾŜƴǘ ƛƴƧǳǊȅ ǘƻ ǘƘŜ child or others. 
ω tǊŜǾŜƴǘ ŀ ŎǊƛƳƛƴŀƭ ƻŦŦŜƴŎŜΦ 
ω tǊŜǾŜƴǘ ǎŜǊƛƻǳǎ ŘŀƳŀƎŜ ǘƻ ǇǊƻǇŜǊǘȅΦ 
ω tǊŜǾŜƴǘ ǎƛƎƴƛŦƛŎŀƴǘ ŘƛǎǊǳǇǘƛƻƴΦ 
 
Interventions must be proportionate, timeȤlimited, and never used as punishment. 
Restrictive Interventions (Including Reasonable Force) ς Updated Legal Requirements 2026 
From April 2026, schools must: 
ω wŜŎƻǊŘ ŜǾŜǊȅ ǎƛƎƴƛŦƛŎŀƴǘ ƛƴŎƛŘŜƴǘ ƛƴǾƻƭǾƛƴƎ ǳǎŜ ƻŦ ŦƻǊŎŜΦ 
ω wŜǇƻǊǘ ŜŀŎƘ ƛƴŎƛŘŜƴǘ ǘƻ ǇŀǊŜƴǘǎΦ 
ω YŜŜǇ ǿǊƛǘǘŜƴ ǊŜŎƻǊŘǎ ƳŜŜǘƛƴƎ ǎǘŀǘǳǘƻǊȅ ŜȄǇŜŎǘŀǘƛƻƴǎ ǳƴŘŜǊ {ŜŎǘƛƻƴ фо! ƻŦ ǘƘŜ 9ŘǳŎŀǘƛƻƴ ŀƴŘ 
Inspections Act 2006. 
 
Records must include deȤescalation attempts, rationale, type/duration of intervention, injuries, 
followȤup, and communication. 
 
Definition: Restrictive interventions include any physical or nonȤphysical action limiting a pupilΩs 
movement, including reasonable force, guided movement, blocking, and seclusion. 
 
NoȤcontact policies are prohibited; staff must be able to intervene safely. 
 
Seclusion rules: 
ω hƴƭȅ ŦƻǊ ƛƳƳŜŘƛŀǘŜ ǎŀŦŜǘȅΦ 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://assets.publishing.service.gov.uk/media/67a1ee367da1f1ac64e5fe2c/Arranging_Alternative_Provision_-_A_Guide_for_Local_Authorities_and_Schools.pdf
https://www.legislation.gov.uk/uksi/2014/3283/schedules
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online#behaviour-policy


ω bŜǾŜǊ ŀǎ ǇǳƴƛǎƘƳŜƴǘΦ 
ω /ƻƴǘƛƴǳƻǳǎƭȅ ǎǳǇŜǊǾƛǎŜŘΦ 
ω {ŀŦŜΣ ƴƻƴȤthreatening spaces. 
ω Cǳƭƭȅ ǊŜŎƻǊŘŜŘ ŀƴŘ ǊŜǇƻǊǘŜŘΦ 
 
SEND: Staff must consider SEND when planning interventions and make reasonable adjustments. 
 
Training: Staff likely to need interventions must receive accredited training. 
 
Searching children: Authorised staff may use reasonable force where proportionate during searches for 
prohibited items. 
 
 
 
 
 

Appendix 1 ς Our Behaviour Expectations 



 

 

 

 

 READY 
 
 
 

 

RESPECTFUL 

 

SAFE 

 

In the classroom 
 
 

®¾'½'¼ BUQTi¯ 
Sit up with voices off, 

Everything out of hands,  
Track the person speaking  

 

Quiet voice, 
Tidy up after yourself and 
treat the environment with 

respect, 
Answer questions 

appropriately, 
Listen to all peers 

Walk 
Pass equipment/books 

sensibly 
Chairs tucked under 

Sitting on chairs sensibly 

Assembly Leaving classes in silence in 
register order, 

Sit up (good posture) and 
cross legs, 

Look at the person speaking, 
Sat facing the speaker ̧  front 

of the hall  

Voices off, 
Keeping arms and legs in 

(Personal space), 
Listening to the speaker ̧  

adult/peer,  
Hands up to contribute 

Walking, 
Leave sensibly̧  same way 

they came in, 
Keeping to the left.  

 

PE/Activities in the Hall  Clear routine when entering ̧  
find a space, voices off, 

®¾'½'¼ BUQTi¯ 

Listening to all,  
Watching others demonstrate 

(3,2,1 Ready), 
Personal space and physical 

boundaries 

Listening to the adult and 
each other,  

Personal space and 
boundaries, 

Water bottles in one corner 
out of the way  

Lunchtime in the Hall Line up one behind the other 
when asked quietly, 

Remove all hats and hoods, 
Sit properly and stay seated 

when eating.  
 

Treat all staff members 
equally and respectfully, 
4_^¬d Tb_` V__T} `QS[QWY^W 

on the floor (pick up if 
needed), 

Use manners,  
Hands up for adult attention.  

Always walk in the hall 
(including on the way out),  

clean up after yourself, 
Ask to leave for the toilet, 

Sitting correctly on the seats 

On the playground 1st Whistle is blown- stand 
still silently and listen to 

instructions 
 

2nd whistle- WALK in silence 
to your line and line up in 

register order 
 

Lunchtime-  
Signal= tidy up  

Whistle 1= stand still silently 
and listen to instructions  

Whistle 2= WALK in silence to 
your line and line up in 

register order 

Listen to all adults when 
speaking, 

Look after and respect 
equipment,  

Being kind and share with 
each other. 

Ask to enter the building, 
Wear coats/hats/gloves where 

appropriate for weather,  
Playing safely without 

hurting anyone.  

Moving around school Expectation walking in the 
corridor/hall   ̧Voices off and 

walking on the left.  

Be respectful of displays (Do 
not touch),  

Be mindful of other learners 
(voices off),  

Personal space.  

Safe by WALKING and voices 
off 



Appendix 2: Child-friendly Behaviour Expectations posters 

  



 



 

 

 

 


